QUOTES

What can't be done by advice can often be done by example

You have three names - the name you inherit, the name your parents
gave you and the name you make for yourself

Every experience in your life in an opportunity for growth

Learn to listen. Opportunity could be knocking at your door very softly
No one fails who does his best

Do what is right rather than what is popular

The thing to try when all else fails is again

If the going is getting easier you are not climbing

Friendship is usually a plant of slow growth

If you do not hope, you will not find what is beyond your hopes

To be happy do not add to your possessions but subtract from your
desires

Author Unknown
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From the Editor

Welcome to a new year of "Vision". 2003 looks like being an exciting year for the Victorian
Association of Gifted and Talent Children, with many new and exciting developments taking
place. As usual, we aim to provide many high quality opportunities in the form of in-services,
workshops, guest speakers and student enrichment activities. We also aim to disseminate as
much information as possible to our readers from other organizations in the field of gifted
education.

| would personally like to thank the outgoing VAGTC committee for all their help and support
and wish the new committee a stimulating and rewarding year.

If you have material that you would like to see published, forward it to the following email
address - vagtc@hotmail.com as a word document attachment. We also welcome feedback
and ideas as to how we can further assist you in the area of Gifted Education and related
matters.

Note :

Due to space restraints, not all material may necessarily be published.

Original work from children, parents and educators may need to be edited.

Published material must also provide the name of the author, year of publication, title,
address, volume, issue, page numbers and preferably a letter of permission from the
original publisher to reprint.

SYLVIA GREEN
EDITOR

VAGTC LIBRARY
The VAGTC Library is housed at the Catholic Education Office Melbourne

Address: James Gould House
228 Victoria Parade East Melbourne

Meter parking is usually available in street. The office is close to public transport and is
situated uphill from the Dallas Brooks Hall or downhill from the Eye and Ear Hospital.

Hours of operation: 9 am till 4.45 pm Monday to Friday

Telephone: 9267 0228

Postal Address: Post Office Box 3, East Melbourne Vic 3002

Office closed between Christmas and New Year.
Proof of membership is required to borrow. On arrival at James Gould House please report to
the reception desk. The library staff will be pleased to assist you. Unfortunately we are
unable to post books out at present.
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President’'s Report

It was a humid Thursday afternoon. English with 8K. The ‘k’ stands for amoK, which is
how the class runs. The fans moved sluggishly, the air reluctantly parting around the blades, as
we listened to the strains of The Moldau. | stopped the music, and as part of an exercise to
transform the art of music into words, the class busily settled down to producing alliterative,
adverbial accounts of the music. | was gazing at a point somewhere far away, a little surprised, |
must admit, at how enthusiastically they were tackling this task, when Donna burst into my
thoughts.

“All children are gifted,” she stated, “its just that some haven’'t opened their gifts.”

| still have no idea why she chose that moment to announce this to me. It certainly wasn’t
where | thought her thoughts should have been and the students certainly didn’t know that | was
now the newest president of the VAGTC and thinking about writing my first report for Vision.
While | don’t endorse Donna’s statement, except to say that all children are special, it did start
me thinking. It took me back to the reason that I, and many others in the field, had first come to
the area of gifted education. It was not because all children are gifted, but because there are
some who can’t or won’t open their gifts.

| first confronted these issues in an aboriginal community in the centre of Australia. In this
environment the children and young adults | taught rarely spoke English, they were a cultural
minority, and living in extreme poverty. Amongst them were those amazing individuals who
success and determination is almost beyond admiration. But there were many who, although
bright and well able, chose not to do so, and exercised their right not to accept the invitation that
their abilities and gifts promised.

And so began my interest in this area. It has proved, over many years now, to be a
lasting one. Not the least of my reasons for this lasting interest has been the exciting research
and theory provided by those working in the field. This has been invaluable in informing, as well
as forming my classroom practice. | believe this is one of the greatest strengths of the gifted
movement.

| feel privileged to take on the role as the new President of the VAGTC. Like all roles of
leadership, it's primary responsibility lies in the ability to serve. | am excited at the opportunity
and the possibilities.

The year has started with a jump and 2003 promises to be a busy year for the committee
who have already begun the hard work. There are a number of new members on the committee
and it is great to welcome them. It is also reassuring to have many more experienced members,
including Karen Green (ex officio) to support us. Michele Linossier continues as vice president
and AAEGT representative for Victoria. | would like to take this opportunity to thank them both for
their support as | have been settling into the position.

I am really delighted that the VAGTC will be hosting the 2004 Australian Conference, and
the first meeting for this was held in January. There is much to be done, and you will hear more
in future issue, but the dates to pencil into your diary are 15™-17" August 2004. Even at this early
stage this promises to be something to look forward to.

Michele Linossier and Christine Ireland have planned an exciting program of student
enrichment days. Details are also in this information packed edition of Vision.

In conjunction with the IARTV we are also looking forward to Professor Miraca Gross’
visit. This promises to be a great start to the professional development for the year, and at a
great time, with classes just settling in, to be reminded to keep a look out for those
underachievers.

So, in conclusion, welcome to what promises to be another challenging year, and with the
World Conference in Adelaide, an informative one. If you have any concerns and ideas please
feel free to contact us, and we hope to catch up with many of you in the coming months.

MAUREEN THEOBALD
PRESIDENT
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MIRACA GROSS IN MELBOURNE
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UNDERACHIEVEMENT

Underachievement can be defined as a significant discrepancy between a child’s school performance
and some reliable index of his / her actual ability. Underachievers work significantly below the level
they are able to work at, not below their chronological age level.

When establishing underachievement in a student it is important to gather information, including:
- 1Q scores — ability to do academic work

- Scores on standardized achievement tests
- Trained observation (untrained teachers are largely ineffective at identifying gifted students)

- Parent Information — parent is with the child for the first 5 years of the child’s life. Many
gifted children talk and walk early — 50% are reading before school entry. Teachers need to
say they will look for evidence and confirm the information given by parents.

- Mental Age

Professor Gross cited research by Stephen Willougby who assessed 3 Mathematics texts from Prep to
Year 9 to note the quantity of new work being presented to students each year. He found the
following:
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Miraca spoke of the psychosocial needs of adolescence. There are issues facing young gifted people
that will affect their level of achievement in relation to their self- esteem and acceptance by their peer
group. She noted that teachers and parents need to be aware that gifted adolescents:
- need to develop an identity
- place significant importance on being attached to group membership — it is a journey of
stepping stones
- look for autonomy —they make individual, moral and ethical judgments regarding how
to live
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- have issues to consider regarding intimacy and sexuality
- are more likely to achieve positive results if it is in an area that peer culture values —
then there is peer approval.

“The forced choice dilemma arises when the young person is compelled by peer pressure to make a
choice between intimacy and achievement. This happens most frequently in the case of intellectually
gifted students.”(Gross 1989)

A strategy to use with Gifted Underachievers is to get them to list personal strengths.

They then separate these into “strengths I'm fully using”, “strengths I’'m partly using” and “strengths
I’m not yet using”

Then ask “Which, “’partly using strengths” would you like to work on over the next two weeks?”
“What are you going to do?”

“What can I as the teacher do to help you?

Then two weeks later ask the student “What have you done?”

“What have I done (teacher)?” This part is very important as it the cement that binds the relationship

between teacher and student

ACCELERATION

Miraca presented a scenario that is put forward by Linda Silverman, about living on another planet.
The scenario suggests that students on this new planet are selected for their class according to their
height. She asked the audience to consider what this may feel like and what a child may do to
survive?

The more intellectually mature child would have to learn:
e How to explain ideas in simpler terms that other children can understand
e How to wait patiently while others struggle with concepts he or she has known for some time

e How to delay the gratification of answering all the teacher’s questions so that the others have
the opportunity to participate

e How to fit in socially with children whose games are uninteresting and play by rules that seem
crude and unfair

e How to live without any real friends or understanding from others

This scenario describes a 6 year old with a mental age of 9 being with a class of other 6 year olds with
mental ages of 6.

Souther, Jones and Fiscus (1989) found 4 main concerns re probable maladaptive affects of
acceleration on gifted students.

Lose academic advancement in later school years

Social and emotional difficulties

Lack physical and emotional maturity

b=

Become arrogant and elitist in their attitudes towards others

Research indicates that there is no evidence that acceleration of gifted students that is properly
conducted and monitored, results in academic, emotional or social difficulties.
Miraca discussed the most commonly used types of acceleration in Australia:
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Grade Skip
e Receiving class need to be prepared to receive new student
e Ask child to write a story about why he/she wants to be accelerated — this can be used by the
class that the student is leaving and the one he/she is entering.
e Talk about it
e [fwhole grade acceleration — student should be achieving above the mean of the grade he is
entering (use off level testing — testing at a higher level)
e There should be an absence of serious adjustment problems except those caused by
inappropriate grade placement.
¢ Good health is important
Physical size should only be considered where the student has a passion re sport and student
should be eager to be accelerated.
Receiving teacher needs to be positive about acceleration.
Accelerate during natural transition points — not limited to the end of a school year.
Should have a trial period of several weeks
Teachers and parents should avoid excessive expectations
Acceleration is not a miracle cure

Half Grade Advance
For example Feb to June Year 3 then 3 July — Dec Year 4

Early entry to Secondary school
Year 5 to Year 7

Cohort Acceleration
Year 7 & 8 telescoped — Compact 6 years into 5
Approximately 5% of children in Secondary Schools could do this

Distinction Courses
Early VCE in Year 11 — University subject in Year 12

Subject Acceleration
Specific subject acceleration
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THE LONELINESS OF THE GIFTED CHILD
By Sandra Kanis

Now that my oldest son is nearly 11 years old, the difficulties of parenting a gifted child are
becoming more acute. It sometimes seems that the difficulties won't pass until he is well
through the teens.

Our son was a bright, responsive baby and with precocious speech development the toddler
and pre-school years were a joy. He had an active interest in everything around him and it
was very easy to reason with him. It was a pleasure to take him out with us as he was
engaging and would both listen attentively as well as strike up an interesting conversation.
Visiting English actor Corin Redgrave found him fascinating, as did the plumber working on
our house as he discussed how to solve a problem with him. With a highly developed sense
of justice and sensitivity towards others, we didn’t get a lot of problem behaviour. Full of the
joy of life, it was enriching being with him. At the risk of sounding smug, parenting in the
early years was a gratifying experience.

A year before he was due to start school we decided to go to Europe for 6 months to a year.
So many people said “They won’t remember anything” but it was such a rich experience and
he soaked it all up - museums, archaeological sites, the sharp relief of living in another
culture. He attended a nearby international school, which was based on the British
Curriculum. Even though he was a year off starting school in Australia, according to the age
appropriate level for their system, he went in half way through Reception (what they call
Prep) and just loved it. I've heard many criticisms of the British system as it starts structured
learning very young (usually 4 plus) with an emphasis on formal processes very early on, but
he embraced it enthusiastically. We returned to Australia when he finished the school year
there, very enthusiastic to re-commence school. He was too young to go into prep, so he did
the second half of a pre-prep year at a local private school. He was unimpressed - “This
isn’t school.”

We had bought a house in an inner-city area where, as the principal of the local school told
us, the socio-economic background was such that the majority of the parents were well
educated and the children were very bright. As a result, she assured us, the school more
than adequately catered for the needs of able children. At this stage we had not referred to
him as gifted or even bright, but simply that he had already finished a level equivalent to

prep.

He was so excited to be back at proper school; “I've waited for this day for a long time” was
his announcement on his first day at prep. At the end of the first week he complained that
they weren’t doing anything; | explained that they were just settling in. At the end of two
weeks he was begging me to speak to the teacher to explain that he had “already done this
stuff because she won't listen to me.” An appointment was made. | showed her his
workbooks from overseas. She told me that he had an attitude problem and spent his time
daydreaming. (“Not as smart as his parents think”, she told another parent.) Further
appointments were made with his teacher and the prep co-ordinator but discussions seemed
stuck on him being disinterested in the work.

Around this time | read an article in The Age about gifted children. All the characteristics
seemed to fit him, particularly becoming disengaged with schooling. The article mentioned
CHIP and the testing available. | discussed it with my husband and we very tentatively
agreed to ring CHIP. The test they performed (Stanford Binet) put him in the top 2%. 1 felt
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very sad that he had not been listened to. The test results arrived on the day of our mid year
parent teacher interview. His teacher informed us “unless he pulled his socks up he would
have to repeat prep”. | pulled out the report that suggested he be moved into Year 1. Visibly
embarrassed she immediately suggested that we formulate an action plan and would discuss
the matter with the principal. We felt pleased that something would finally be done.

At our first meeting, the principal who was all mother-hen reassurance — “We mothers know
best” — assured us that he was in safe hands. It was agreed that diagnostic testing was
needed to ascertain his exact operating level, particularly in maths. We waited and waited
for the testing to be performed. Finally we were told that there was not a maths test
available. We were told that they were in a difficult situation, as they had no extra funds for
gifted education. “If he were in a wheel chair we could spend $20000 on ramps but we can’t
spend anything extra on gifted education.” We paid for an educational psychologist to
provide and explain the appropriate maths test to the teacher who would carry it out. Once
again we waited. At our next scheduled meeting with the principal and school psychologist,
we were told that the test had not been carried out as it was against school philosophy for a
child of his age to be doing more advanced maths than that already being taught — “if he
were that bright then the school couldn’t handle him.” After much indignation at the failure to
carry out the test provided at our expense, the school psychologist contacted me to say that
a maths test could be carried out at The Alfred Hospital. We dutifully went along, only to find
that our own personal lives were also to be assessed. We were told later “off the record” that
they had been told by the school “to look for a problem”. They’'d been surprised therefore with
the results, which showed him to be operating 2 to 3 years above prep level maths. He was
also found to be confident, willing and with a positive attitude towards schoolwork. So much
for the attitude problem.

By this stage it was late fourth term and we decided to pull him out at the end of the year.
We were alarmed at how quickly he had been labelled a problem child, when at no stage was
he ever disruptive or difficult in class. We seemed to have lost control of a problem, which
was as simple as our son himself put it back in the first term: “| want to do sums.”

It was frustrating and a cause of dismay that a child with academic potential was not given
every opportunity to extend himself. To state the obvious, a child who can run fast is not
forced to run at the average speed of the class, or even at the speed of the second fastest —
yet this is what we were told to do with our son. Any effort on our part to let him go any faster
in maths branded us as “pushy”.

Now at Wesley his teachers, in particular Tremayne Brown and Ross Bencraft, have been
dynamic, able to recognize his individual strengths and weaknesses, and understanding of
his creativity and eccentricity. The head, Tina Dixon, has always been very sympathetic to
the needs of gifted children. Teachers such as these make a world of difference to a child’s
sense of self worth. Conversely, during a recent year overseas where he once again
attended a school based on the British system, he jumped from Year 3 to 5 and found the
leap exciting and the work invigorating. However, an unsympathetic teacher crushed him
emotionally.

The difficulty seems to be in finding an environment that caters for intellectual rigour whilst at
the same time being sympathetic to the child’'s heightened sensitivities, as well as
accommodating their need to explore and debate. It's a tall order both for the school and
home environment.

VAGTC Volumel3 Number 1 2003 Pagel0



We had thought when the frustrating prep year was over and we were in a sympathetic
school environment, our troubles would be over. But of course, parenting any child is a
constant roller coaster ride and parenting the gifted child doesn’t provide an exemption,
simply because he is “smart”. Whilst as a two year old he would understand the danger of
electricity, now he wants to debate everything. Definitely gruelling, but perhaps more heart
wrenching is that his heightened sensitivity means that he feels things so acutely. His
insights into current affairs or his poetry will provoke fond amusement amongst adults, and
can make him the object of ridicule amongst his peers. What would be much more helpful
would be engaging dialogue. Insensitive comments abound. “l can’t stand precocious kids.”
“Don’t they know how to be real kids?” | remember reading a letter in a parenting magazine
following an article on gifted children. The letter criticized parents who strove for their
children to reach their potential and stated they should instead encourage their children to
spend time lying in the grass looking at the clouds. The ignorance angered me. Our son
would look at the clouds — and then ponder over the origin of the universe, or the meaning of
existence. Sometimes | wish | could stop him thinking so deeply. But the cruelty of that is
obvious. It would be like cutting off his legs to stop him running so fast.

Student Work

Life's Circle

The end was near, he could feel the sickness closing in around him. His senses were dulled and any movement
caused violent bolts of pain to course through his entire body. Relief was nowhere to be found and as he was
alone out here; there was no one that could come to his aid. No one that could comfort him in the final hours of
a long life. But this was the way of the herd and he had seen a dozen others go before him.

He opened one eye to a slit to draw strength from the skeletons of his ancestors. Hundreds of years had passed
yet this holy place was still untouched by the destructive hand of humans. His ancestors' skeletons lay exactly
where they had fallen, deep within these mountains.

He closed his eye and thought of his children who would soon contest for the herd's leadership. It would be a
tough contest, but he was quietly confident that his eldest would attain the position early on in the traditionally
long and dangerous period of change. Pride swelled his weakening heart at the thought and he paused to let the
feeling wash over him. There was no doubt in his mind that he had been a good father. He had taught them self
preservation and survival of the herd, and they all had good tactical minds, even the youngest, who at three
years was already active in directing the herd's movements.

In the last twenty years of his life the world had changed dramatically. No longer were his kind free to roam the
savannahs following only the watering holes. There was now a new enemy, one that even their size and strength
could not match. This enemy was man. Man had seemingly soon found an enormous demand for their tusks and
what was stranger was that man did not have any real use for them. Men did not use them for fighting or
protecting their young, but merely to decorate desks or walls. It was a cruel desire that was quenched with the
most heinous acts imaginable. Everyone but man shared the elephant's pain. However, the herd had been
permanently scarred. No longer could their lives be spent in idle contemplation. Normality had been ripped
from their grasp and only fragments were tossed back for them to piece together.

Anger now surged through his body, forcing out pain and replacing it with loathing and regret. A regret for the
plight of man and how the path to their demise encroached upon all other living creatures. But what was he to
do? Elephants had been granted one of the most powerful minds on the planet but none of the faculties with
which to implement their ideas.

As acceptance of man's fate washed over him, he realised how futile his anger was. The last moments before
death are meant for recollection of the joyous aspects of life. He had momentarily allowed another of life's
intricacies to take hold of his emotions. That had always been his weakness. Objectivity was a virtue and clearly
an attribute he did not always possess.

Briefly, sadness drifted through his consciousness and he realised how deeply he would miss his life. but at the
same time there was a sense of order and duty that was to be respected. It was all meant to be. While still deep
in thought, life was gently taken from his bulky form, and somewhere a new life began.
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ADOLESCENTS ON A ROLLERCOASTER!!!

Marg Howse
Kostka Hall — Xavier

Margaret Howse is an incredibly creative and experienced teacher with a passion for literature.
Margaret works at Kostka Hall in Brighton and has an extraordinary capacity to enthuse and stimulate
adolescent boys to write. This account explains how a unit of work was designed for all Year 7
students with a mix of skills, processes and products being developed at different levels. This is
“Differentiation” at work!

Adolescent Boys: Can’t read. Won’t write. Don’t respond. Can’t imagine. Won’t communicate. Don’t
listen. They are past masters at the glottal stop and the monosyllabic grunt.

Take them on a roller coaster ride! Consult Morelock and Morrison Multidimensional Curriculum
Model for Young Gifted Children. Employ this model, and negatives evaporate. I speak of boys
because I teach them. But girls, I am sure would be motivated by the same principles.

Modern education imperatives (and teenage boys) demand a self directed, autonomous learning study
which abounds with choice, rigour and diverse learning experiences.

Throughout the study, The Roller Coaster Ride, we explored the delights and challenges of Literature,
Orienteering, Mathematics, en plein air Painting (boys lying on the grass across the road from Luna
Park, painting the Mouth’), History and Photography (digital and other).

We began with the literature, poetry and prose and moved quickly on from there. To really enthuse the
lads we took them on a day excursion to Luna Park, divided them into four groups and began. The
students rotated through four activities: identifying images, photographing them and for the last fifteen
minutes discussing how they would be used; en plein air painting; balloon blowing and tying (last of
the circus skills learnt in a drama unit) and a map making and mathematical exercise.

Home we came and within twenty minutes of arriving back at school the images were downloaded
onto the students’ servers and they began to write. The idea was that the students write original poetry;
write an eight to ten chapter book, a mystery story based at Luna Park, and create a web site as a
learning tool for another class.

Although this exercise could be used purely for an extension group we actually used it as a unit, which
we considered, met the demands of the differentiated classroom. The images, together with the
original poetry were framed and hung in stairwells and the Year Seven open learning areas. The
students were delighted. They had added a new and aesthetic dimension to the decor of the school and
had, and indeed, still have, the satisfaction of contribution.
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YAGTC oTUDENTENRICRNENT TERM

Starfest 2003
http://www.ozskywatch.com/index.html

The VAGTC would like to celebrate Starfest 2003 with two student enrichment activities....

A NIGHT WITH THE STARS
Thurs 1st May: 7.30-9pm
Venue to be advised
$10 per family.

This evening will be run by Mr Chris Ellis from the Astronomical
Society of Melbourne. The evening will start with a brief session
about the stars/evening sky and then participants will be treated to
a view through telescopes at the heavens above.

ASTROTOUR
Swinburne University’s Centre for Astrophysics and Supercomputing
Friday May 9" 6.30-7.30pm
Cost $6 per person
Suited to Grades 4-7

Directions to the Swinburne VR Room
Swinburne's Centre for Astrophysics and Supercomputing at is situated in the Applied
Science building, which is on the corner of Burwood Road and Serpells Lane (indicated in
blue in the map below).

Park Street
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The Virtual Reality theatre is located in room AS406 on the fourth floor of the
Applied Science building. The best way to get there is to go up the ramp
entrance on Burwood Road and either take the lift or the stairs to the fourth
floor, then follow the signs to the VR room. Generally, however, someone will
be at top of the ramp to greet you and take you upstairs.
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A TRIP BACK IN TIME

To Flagstaff & Melbourne’s Best Kept Historical Secrets

Family evening with Meyer Eidelson
Saturday 14™ June

5.30-8.00pm
Cost: $8 per family plus $6 pp for supper & tour. (Optional)

Please bring warm clothes, torches (or lanterns if possible).
Book early, as numbers are strictly limited.

Meet at the Flagstaff Gardens, corner of King and Latrobe
Streets at 5.30 pm. The tour begins here where we find the
site of Melbourne’s first graveyard, first Observatory,
Time Ball Tower and Signalling Station. We move on to the
Queen Victoria Market site, and find evidence of the O01ld
Melbourne Cemetery, and 9000 ghosts going back nearly two
centuries. We finish at Russell’s, one of Melbourne’s
oldest residences. The owners, whose family has been 1in
residence since 1851, will be our hosts for supper and a
tour of their enchanting historic home.

Bookings can be made by email to Christine Ireland@yahoo.com or
photocopy slip below with payment to:
VAGTC
PO Box 132 Caulfield South 3162

Tax Invoice ABN 93 904 346 898

We would like to attend the: (please tick)
Please indicate the number of adults and children attending.

Astronomy Night Adults Children
Astrotour Adults Children
A Trip Back in Time Adults Children

Name:

Email or postal address:

Amount enclosed: Contact phone number:
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CURRICULUM DIFFERENTIATION

To provide for gifted students it is essential that the curriculum be differentiated. By considering the level and
type of content and the variety of processes and products used in classrooms, teachers are able to be specific
about what they provide for gifted students.

Content is the knowledge, ideas, concepts and skills to be learned. To bring higher order thinking into focus,
teachers need to make content more complex, abstract and varied. Gifted students require abstract concepts,
themes and theories that have a wide range of applicability or potential for transfer both within and across
disciplines or fields of study. Complex content focuses on the relationships between abstract concepts, themes
or theories; not facts, algorithms and definitions.

Process is the way in which students acquire knowledge, skills, concepts and ideas.
For gifted students, learning processes should stress the use rather than the acquisition of information.

Students should apply thinking to new situations, use it to develop new knowledge, products, or ideas and
evaluate its appropriateness.

They should be given opportunities to use different types of questioning and manipulate abstract ideas. They
require reflection — describe planning before beginning a learning experience, their reasoning and monitoring
during learning and their evaluations of the development of their new understandings after it is concluded.

Product

Teachers need to provide students with choices regarding the final product (within guidelines). Students need
to be allowed to create products to address real-life problems or concerns rather than a summation of content.
This allows students to see contextual relevance and links. Where possible gifted students should present to an
authentic audience — individuals with expertise in the subject of the student’s product are authentic audiences.

Below is a checklist complied by Nikki Masters that gives teachers ways in which they may differentiate for
gifted students.

Content Modifications
Does it recognise that content is important, not just process, and so will:
Be qualitatively different from the regular program
Utilise new content at a higher level
Involve in depth study of selected content
Deal with ideas that are complex and abstract
Use ideas that have a wide range of applicability or potential for transfer both within and across
disciplines
Use advanced resources - sophisticated vocabulary and ideas, presentation of ideas
Have complex, abstract content focus - requirement to focus on many abstract concepts at once
Be varied. Students can work on different aspects of a broad theme and the curriculum could include
areas of interest
Have content organised to facilitate transfer of learning, memory and understanding of abstract
concepts and generalisations
Promote an understanding of human value systems
Study people through biographies and autobiographies. Gifted students should learn to deal with their
own talents and possible success.

Process Modifications
Does your program:
Find out what they know before you teach them (pre-test)
Incorporate higher level thinking skills in content study, in discussions, independent study, research
and writing
Involve open-ended activities
Demonstrate that the characteristics and preferred learning styles of students have been considered in
the planning of units
Teach research skills and thinking skills as a metacognitive process
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Accommodate fast learning pace-independent self paced learning modes with less practice/drill, ability
grouping and fewer learning steps

Ask students to express not only their conclusions but also the reasoning that lead to these conclusions

Use a variety of strategies allowing for more extended responses

Allow flexibility. Is it determined by the talents of the students?

Provide frequent independent learning opportunities such as independent research contracts or learning
contracts

Give students freedom to choose learning experiences and topics

Provide a balance between structured and unstructured opportunities

Allow a rapid pace to maintain the interest of the students and provide a challenge

Focus on major ideas, issues, themes, concepts, problems and principles

Teach the fine art of argumentation. Help them learn how to argue fairly, to know when arguing is
appropriate and reaction of others to their argumentativeness.

Product Modifications
Does the program:
Produce results from real problems
Address real audiences i.e. a scientific community, government agency, local council etc.
Emphasise the need for a large knowledge base
Represent transformations of existing information or data rather than be mere summaries of others'
conclusions
Use an inter disciplinary approach
Emphasise in-depth research and independent study with original and high-level products or
presentations
Reflect sophisticated content and thinking processes
Provide a wide choice of sophisticated products. Allow students to decide format when presenting
Allow evaluation by appropriate audiences and self-evaluation.

Learning environment modifications
The learning environment modifications should build on the characteristics of highly able children and so
the program should:
Include a focus on the students idea's and interests rather than those of the teacher
Encourage student initiative
Provide an environment where new people, things, material, ides, diverse values and freedom of
direction are valued
Teach methods for independence, self-direction and self-evaluation in learning
Allow student selection of task and subject matter where appropriate
Emphasise evaluation rather than judgement and teach students to respond to each other in non-
judgemental ways
Provide a complex physical environment; include a variety of materials, sophisticated and varied
'tools', references and books, representation of varied cultures and intelligences, and a variety of
databases and electronic resources. It should include challenging task, complex ideas and sophisticated
methods
Use varied and fluid grouping arrangements rather than identical and static ones
Allow flexibility in timetabling, requirements to be met, criteria for evaluation and teacher values as
necessary
Permit high mobility to access different environments, material and equipment.

Does the program include the opportunity for:
Class work
Independent study
Time with intellectual peers
Group work
Activities that students can complete after they have completed work or if they have any free time
Excursions for individual/small groups to follow up special interest activities at an advanced level.
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ADVANCE NOTICE OF AN EXCITING EVENT

FOSTERING TALENT IN THE TWENTY-FIRST
CENTURY
“THE MELBOURNE EXPERIENCE”

August 7- 10 2003

Fostering Talent in the 21* Century is a two-day conference and Principals seminar
featuring international experts who will explore strategies for enhancing individual
learning.

Principals Seminar
Thursday 7 August

Conference Dates
Saturday 9 August
Sunday 10 August

Key presenters include:

Professor Klaus Urban

Professor Urban is the President of the World Council of Gifted and Talented Children
and professor of Special Education at Hanover University. He has researched and
published widely in the area of Creativity and Giftedness.

Professor Sandra Kaplan

Professor Kaplan is a member of the World Council for Gifted and Talented Children
and professor of Educational Studies at the University of Southern California. She is
well known for her work on differentiation of curriculum.

Dr Janice Leroux

Dr Leroux 1s a member of the World Council for Gifted and Talented Children and
is currently Associate Professor of Educational Studies at the University of Ottawa.
Janice 1s the author of Gifted Girls / Gifted Women.

For further information please contact IARTV — email iartv@iartv.vic.edu.au or phone
Alison Klitzing on 96541200.
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CREATING A THINKING SKILLS PROGRAM

SUE SHELTON

Coordinator Of Individual Differences
Presbyterian Ladies College Burwood

How best do we cater for our gifted and talented students when we see them an hour a
week? What skills can we give them to assist with their ongoing development, making their
withdrawal from class worthwhile?

These questions are asked by gifted coordinators in all schools that provide a withdrawal
program. We hope there is differentiated curriculum within the classroom that allows
students to progress at their own pace, and accommodates different styles of learning, but to
incorporate everything in the classroom program is impossible.

It was my brief to design a program for Years 2, 3, 4 & 5 that would encourage, inspire and
challenge our most able students, when only seeing them for an hour a week.

The Future Problem Solving Program was already in place and all Year 6 students
participate, with interested and talented students given the opportunity to compete in the
competition aspect. This excellent program convinced us that the area of Thinking Skills is
often neglected as an area that can be sequential in its presentation and is consistently
referred to as a tool for learning. The added advantage being that here was an opportunity
for like-minded students to interact and develop in a challenging environment.

With this in mind we went about gathering programs and organising them into manageable
units that could be picked up once a week and be seen by the students as both sequential
and valuable to their learning. Rather than one off extension activities, that amuse and
challenge but don't relate to their learning in general, we took a whole school approach.

Many wonderful resources are available and Michael Pohl provided a starting point. One of
my goals was to encourage the girls to think independently and analytically. This is not
always picked up by chance and the Thinking Tools that Pohl describes gives the thinker just
that, tools in which to develop better learning and greater awareness of how they learn. So
that is where the journey begins, with brainstorming and thinking tools. Much time is given to
their application outside the classroom and real life examples are consistently offered.

With these thinking keys in place, the students can ask “What if’, organise ideas
alphabetically, look for disadvantages or the reverse of what is presented. They are also free
to contribute all of their ideas with the knowledge that everything is acceptable and the more
unusual the thought the greater the appreciation from the group.

The natural progression seemed to be to move onto questioning. Philosophy for Children
offers students the opportunity to question and discuss, after being taught the differences in
the types of questions they can ask in order to illicit the best responses. There are many
materials available for Philosophy, and after establishing a Community of Inquiry we followed
up with some of Susan Wilks suggestions having children think outside the ordinary.
Questions such as ‘What Can and Can’t Happen’, and conversation starters such as ‘What
would you prefer imagining or remembering?’ all go to making the sessions stimulating and
thought provoking.
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Philip Cam’s Thinking Stories and the discussion questions provide further enrichment and
the Year 3 students are well able to cope with the stories and interesting discussions we
have following the reading.

We also used the Australian Children’s Television Foundations program titled ‘I Think'. This
program is well suited to 8 year olds and provides a multi media aspect to the program as
well as useful units on topics such as ‘Fairness’, Friendship and Family’, Emotions’ and many
others.To round off this Year 3 unit on Philosophy we look at philosophers from history.
There are simple books available that present their lives and basic thoughts so the students
get a feel that these discussions between people have been going on for hundreds of years
and how important it is to think and question.

The Year 4 program begins with a study of De Bono’s Six Thinking Hats, and why they are
useful. Whenever new ways of thinking are introduced we spend time discussing how we
can use this in our life in the classroom and beyond. “Do | go to the party or my music
concert?’ Which hats would be most useful to assist in making a decision? The follow up to
this is the program ‘Images of Greatness’ The students take great joy in looking at people
who have made great contributions and achieved great things. They also delight in taking on
a different persona and becoming someone different for a short while. The presentation has
taken different forms, from talks in assemblies to stalls presenting information and the very
popular provision of favourite food of the notables being studied.

By Year 5 the students need to be taking greater responsibility for their learning but in order
to do this they need to be informed and guided. So the emphasis at this stage is on the
students’ individual learning styles. What makes for successful or unsuccessful learning?
Students try to establish times they have experienced success or failure and what are
common themes surrounding these occurrences. Not easy, but thought provoking. This
leads to administering the MICUPS and the discussion about Multiple Intelligences and the
implications their strengths might have on their own learning. The students’ knowledge of
Bloom’s Taxonomy of Thinking equips students to go beyond knowledge and comprehension
and start thinking more analytically and creatively when completing project work in class.
Often we say to our talented students “You can do better than this” but they don’t know how,
or why they should. We need to explicitly teach some skills and model types of thinking.

Our program is always evolving but we feel that we are offering our girls strategies and skills
that will enhance their talents and provide a forum for discussion and discovery with like-
minded peers.

AAEGT CONFERENCE

Advance
Notice

MELBOURNE 2004
(5™ - 17" AUGUST
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15™ World Conference ?003

August 1 -5 2003 A
Adelaide, South Australia \,@
www.gtcasa.asn.au/world.htm N

Co Hosted by the World Council for Gifted and
Talented Children and The Gifted and Talented
Children's Association of South Australia.

Gifted 2003 will bring together people, who are
interested in gifted children from around the
world, for an exchange of ideas and
experiences. The conference will focus on
topics such as identification, curriculum and
programs for gifted students, research,
creativity, special talents, gifted learning
disabled individuals, social and emotional
development and policy and procedures. It will
also include two extra strands; the first being
gifted students and Information and
Communication Technology, the second
Music and the Arts.

Keynote Speakers
Dr. Katherine Hoekman (Aus) The Bridge to Self Determinism: Gifted
Students, Motivation and Middle School.

Dr. Sandra Kaplan (USA) Learning - Teaching Gifted Students to the Third
Power.

Tom March (Aus) Is You or is You Ain't? a WebQuest.

Dr. Barbara Clark (UAS) Critical Issues in Gifted Education; Using New
Knowledge Now.

Prof. Shi Jiannong (China) The Value of Money and Chopsticks: Creativity in
Cultural Calligraphing and Chinese Knotting.

Dr. Dianne Montgomery (UK) Gifted Children with Special Needs; Double
Exceptionality.

James and Graeme Koehne (Aus) Brothers in Music.
Registrations are now being accepted.

Visit www.qgtcasa.asn.au/world.htm for electronic registration. .
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Student's Work

-/
#0 1
History

Oh history, Oh history,

Kings with their flaws.
Princesses and cavemen,
Explosions and the bloody wars.

A millennia, a century,
A day, a decade,
Justice and wonder,
Eureka Stockade.

With many many,
Queens and kings

So much to learn,

From books and things.

To the underworld,

To life and laughter,

To Princes and Princesses,
That lived happily ever after.

There is so much things,
So much to learn,

Who can say what lies,
Beyond the turn?

History! History!

With many reckless knights,
With tournaments and melees
And little petty fights.

From pyramids to,
Pretty Queens,
To castles, and
Breaking beams.

Oh history, antiquity!

The gloriousness of history!

Where many dark and messy things,
Are lost in the black of mystery.

. - 1
The Desert

The desert, arid and waterless,
Desolate and fiery.

Spinifex grass on the longer gibber plain.

Sandy and mountainous, never ending,
As far as the eye can see.

Day time seems lifeless as nothing stirs.
Illusions and hallucinations occur,

Seeing things that aren’t really there.

As the sun makes a haze,

You see something moving, but nothing is
there.

The eagle suddenly screeches and soars
overhead,

As it dives and captures its prey.

But nighttime is different from the daytime
stillness.

Life is everywhere as animals come out.
The hopping mice so tiny with lizards and
geckos.

The lizards are sluggish after soaking in the
sun’s rays during the day.

For little animals it’s time to Kkill.

Hopping mice kill small bugs such as
grasshoppers and beetles.

The only traces of life are small tracks left in
the sand.

Sandstorms come.

They change the landscape

By picking up huge amounts of sand

And dumping in another place.

Deserts with their violent winds and sand,
They aren’t what people think they are.
They aren’t just sand with no life,

They have just as much life,

If not more, than we do outside on the coast.

20 3 - 4
#0 1
The Small Life Bird

He sits and chips so innocently,
Unaware of what is going on.

Though stuck in a cage he has no worry,
His feelings are not that strong.

He gets fed and treated with courtesy,
He holds but a single grudge,

Though small and thinks of very little,
He is unbelievably wise.

There is a lesson to be learnt from watching
the small bird,

Careless, Worriless and as free as he needs
to be.

Is the first step to a perfect world not to
worry?

Does a perfect world need you to be free?

Page 21
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5* #1 - 1
Mawson’s Journey

The white windy plain stretches off into the
horizon,

Nothing moves,

It is barren, desolate

The wind is gale force.

Trudging along ever moving forward.

When the wind stops,

Yes the path is clear.

Moving forward ever forward.

In the wind there is only one direction.
Forward ever forward,

Walking on through this country of barren
endlessness,

Never shall | stop,

Till  come to the end of this here plain.
Forward ever forward,

I shall not stop | shall not sleep, until | reach
my goal.

Moving on and forgetting any past
experiences,

My mind pulsing with only one thought, to go
on.

Then finally rejoicing, and praising life, for |
am here,

| have reached my goal. Now | shall rest for |
am weatry.

Then | shall eat and finally,

Retire to bed for my eternal sleep.

This piece of writing came from the Valentines
Day card Gel made for Geoff and I. (Each night
Geoff tucks her in and rubs her back before he
leaves the room — she doesn’t say goodnight
unless it happens — it helps to settle her and get
ready for sleep.)

* 4
Valentines Day Card

Dear Mum,

You created me. You gave me life and |
cherish you for being the person that you
are. | love the way you give me hugs like a
bear would give me. It makes me feel warm
and fuzzy on cold nights and cool and clean
on humid nights.

When you call me Gel Gel | feel loved from
my head to my toes and everything is right in
the world.

To me you love me every month of the year,
every week of the month, everyday of the
week and every hour of the day.

| could go on forever Mum because | love
you to pieces.

Love from Gel Gel

Dear Dad,

When you call me “Bunchie” all my fears
disappear like a drop of water on a scorching
pavement.

| love it when you give up your own time just
for me. It makes me feel special and unique.
Every night when you caress my back | feel
warm and calm. | love you more than
anything.

From your very own Bunchie

0

+Il

The Steach

Far beyond the lack of warmth, there exists
an ungodly smell.

Putrid, repugnant,

The odour literally permeates the ground.
In the trenches, men no longer gawk or
quease,

The smell of death, decay, of rotting flesh,
It not longer has meaning or presence,

It has permeated them too.

There is an abrupt change.

Loud shouting: "Masks men, quickly!"

A disorganised scramble before the gas
arrives.

The lucky ones survive, the unfortunate
struggle unnaturally.

Irrational feeling; being perfectly able to draw
breath, yet choking all the same.

Knowing one is choking, watching from the
refuge of a mask.

Both minds experience moments of insanity.
Both know absolute pain,

Then darkness falls,

And Rest in Peace is hard to justify.
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New Publicationa

The following publications are available from Hawker Brownlow Education
P.O. Box 580, Cheltenham, Victoria, 3192 Phone (03) 9555 1344 Fax (03) 9553 4538

The Gifted Enigma
Wilma Vialle and John Geake (Eds)

This collection of articles published over the last decade in the Australasian journal of Gifted
Education has been published because of the growing interest in gifted education in Australia. The
past and present editors of the journal, John Geake and Wilma Vialle, have been instrumental in the
selection of the articles. The AJGE published many research papers on gifted education between
1992 and 2002, raising awareness and stimulating discussion. The collection of articles represents a
classified cross-section of relevant research on varied topics including pedagogy and curriculum,
policy and practice, social and emotional needs, neuropsychology and cognition, and special
populations. This book is a must for any teacher who is undertaking postgraduate work in the field of
gifted education and professional development coordinators whose cross-section of students and
teachers encompasses the gifted.

Educational Strategies for Gifted Children

Diana Whitton

Designed as a handbook for teachers, Educational Strategies for Gifted Children gives practical
strategies and resources for curriculum planning and differentiation. It discusses various definitions
of giftedness and gives a brief history of gifted education in Australia, as well as offering ideas for
classroom creativity and thinking skills. With tools for identifying gifted children, suggested uses and
resources for bibliotherapy, and a guide to parenting gifted children, this book is a complete resource
for classroom teachers and curriculum planners.

The Middle Years

The Essential Teaching Repertoire
Robin Fogarty

The middle transitional period's plethora of dynamic tensions challenge middle level educators as well
as the young. This book is addressed to the middle school classroom teacher. It is an anthology that
pulls together essential educational concepts from the ground up. Philosophy establishes the
foundation, principles, provide structural support, plans shape the functional environment and
practices furnish the learning opportunities. Each represents increasingly detailed levels that enhance
the developing image of successful middle level students guided by prepared middle level teachers.

Teaching through the Eight Intelligences - Revised Edition
Wilma Vialle and Judy Perry

Teaching through the Eight Intelligences is the most comprehensive and up-to date material of
Multiple Intelligences theory as it can be applied in the Australian educational setting. Contents
include: Well-detailed explanations of the seven intelligences; Perspectives on intelligence and
redefining intelligence; Cross-cultural examples of each intelligence; Whole-school approaches to Ml
theory; Examples of famous Australians and their products viewed through the MI theory;
Professional development in Multiple Intelligences' Multiple Intelligences and Special Education; Ml in
the Classroom; Mi and National Frameworks and Profiles; Ml and Assessment; Reproducible Charts
and forms, plus posters.
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AUSTRALIAN ASSOCIATION FOR THE
EDUCATION OF
GIFTED AND TALENTED (AAEGT)

NOMINATION FORM FOR PRESIDENT

If you wish to nominate for the position as President of the AAEGT, apply on the form below.
Leonie Kronborg has ably lead the AAEGT for the last 2 years, but her term of office is
drawing to completion.

The new President will take up office in 2003 after the results of the voting procedure are
known.

All candidates for National President should submit with their nomination form a
position statement of no more than 100 words.

1.Proposer: I, .ooooveieiiiiiiiiiii e, hereby nominate........................
for the position of President of the AAEGT.

Signature of proposer:.............cccoevvennen. Date: ...,
2.Seconder: |, oo second the above nomination.
Signature of seconder.......................... Date: ..o,
3.Nominee: I, ..covveiiiii i accept nomination for the above position.
Signature of Nominee...........cccoccvvvvvees DAl Lo

Note:

Only financial members of the AAEGT, that is, financial members of the states and
territories which are affiliated with the AAEGT, are eligible to nominate or to provide
second nominations for the nomination of President of the AAEGT.

Mail nomination form to: Kate Coughlan, Secretary - AAEGT, 107 Belgrade Rd.
Wanneroo, W.A. 6065

Completed forms are to be received by Monday, May 5", 2003.
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