
QUOTESQUOTESQUOTESQUOTES 
 

Happiness is the atmosphere in which all good affections grow. 
 
If you get up one time more than you fall you will make it through. 
 
Keep your face in the sunshine and you will never see the 
shadows.  
 
The art of being wise is the art of knowing what to overlook. 
 
To want what you have is better than to have what you want. 
 
Judge everyone with scale weighed in his favour. 
 
You are successful as you make up your mind to be.  
 
As you think so you are. 
 
Let your words be kind and you will always hear echoes. 
 
Success is a ladder that cannot be climbed with your hands in 
your pockets.  
 
Nobody can make you feel inferior without your own consent. 
 
No matter how far you have gone on the wrong road, turn back.  
 
The happiness of your life depends upon the character of your 
thoughts.  
 
Hold a true friend with both hands. 
 
Be yourself. 
 
Well done is better than well said. 
 
Author Unknown 
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Welcome to Vision, Number 2, 2006. In this edition, we look at a range of existing 
programs that are operating in schools, in an effort to show what has and can be 
achieved.  
 

Through both Vision and our bi-annual newsletters, we strive to keep you up to date in 
relation to the current state of funding for gifted and talented education throughout the 
state. In this addition we have included a report from the 11th National conference of 
the AAEGT, an overview and summary of meetings between members of the AAEGT 
and the Federal Government, and finally a media release from the Hon. Julie Bishop 
MP. Through our AAEGT, Pam Lyons has again nominated for the position of AAEGT 
representative and we thank her for her contribution. 
 

Parents and teachers, we encourage you to take the opportunity to send us student 
work for forthcoming editions of Vision.  
 

If you have material that you would like to see published, forward it to the following 
email address - vagtc@hotmail.com as a word document attachment. We also 
welcome feedback and ideas as to how we can further assist you in the area of Gifted 
Education and related matters. 
 

Note : 
 

� Due to space restraints, not all material may necessarily be published. 
� Original work from children, parents and educators may need to be edited. 
� Published material must also provide the name of the author, year of 

publication, title, address, volume, issue, page numbers and preferably a letter 
of permission from the original publisher to reprint. 

 

The VAGTC welcomes a wide range of views in the journal, but does not necessarily 
endorse all the ideas expressed or services offered. 
 
SYLVIA GREEN 
EDITOR 
 

 

Contact Us 
  Phone: 0402 056 140 

  Web Site: www.vagtc.asn.au 

    Email address for Editor re: Vision: vagtc@hotmail.com 

  VAGTC  Library: Located at Elwood College. Ring Faye Wells, Head Librarian on  
               9531 9566 during school hours and leave a message. Books and articles for the 

education of Gifted Children have been catalogued and safely stored so that anyone 
can quickly find a title or topic that interests them.  

. 

 
 

From the Editor 
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It is with great pleasure that I announce that the VAGTC has determined to begin an ongoing 
process of acknowledging the vital contribution made to Gifted Education by the many and 
varied people who have been involved with the VAGTC through the awarding of life 
memberships. So many people have put their time, energy and talent into this field as advocates 
for gifted children, and we feel that it is high time a process was begun.  
 
It is important for us to realise how significant our role as ‘lobbyists’ is. The lack of 
government support for teacher training in Gifted Education is an area of concern for all of us, 
and I would strongly urge all members to take every opportunity they can to advocate for Gifted 
Education at a Ministerial level whenever the opportunity arises.  
 
I am very proud of how our Committee is progressing. The mutual support and unity of purpose 
with in the group is commendable. We have members who regularly lead Profession 
Development workshops for schools on request, and the obvious sharing of resources is a vital 
part of our role as advocates for Gifted Education.  
 
The new edition of the VAGTC Resource Book has been an outstanding success, and is a credit 
to all the Committee members who helped with its update.  
 
With the overall aim of continuing to maintain up to date support for our subscribers, the 
VAGTC committee has spent a large part of 2006 researching and planning for the future. Early 
in the year committee members decided to focus on 3 areas of our work which we felt needed to 
be reviewed. On top of an already heavy work load, committee members volunteered to join 
working parties examining membership, conferences, and competitions. 
 
The Membership working party – The aim of this committee is to examine in greater detail the 
break up of our subscribers and determine if there are ways that we can better support them. As 
a result, changes have been made to the ‘Membership Application’ form, and a new 
introductory letter is presently being finalised so new members are aware of the VAGTC’s 
structure and what we offer.  
 
The Conference working party – This committee‘s task is to research themes, venues, 
presenters and confirm dates for VAGTC conferences. It is anticipated that the next VAGTC 
conference will be held late 2007. 
 
The Competition working party – Following our very successful 2004 ‘dragons’ competition, 
this committee was set the task of analysing the success of that competition and then develop a 
formula to emulate that feat again.  
 
Future president’s reports will keep members up to date on how these working parties are 
progressing.  
 
Each of our Committee members can take credit for the fact that as a volunteer organization, we 
achieve so much for so many from such a small bank of volunteer ‘time available’. I am pleased 
to confess the problem of not being able to name individuals to thank, but instead having to 
thank everyone for their amazing support and dedication.  
 
CHRISTINE IRELAND 
PRESIDENT 

President’s Report 



Page 5 VAGTC Volume 16 Number 2 2006 

VAGTC Committee 
2006 – 2007 

Following the Annual General Meeting held on Thursday 17th August, 
the Victorian Association of Gifted and Talented Children has elected a 

new committee consisting of: 

President President President President ---- Christine Ireland Christine Ireland Christine Ireland Christine Ireland    
Christine is a Secondary Teacher of English, Science, Geography and History. She has worked as 
a presenter for G.A.T.E.WAYS, Australian Gifted Network, the Royal Botanic Gardens, the 
Melbourne Aquarium, and as Head of Individual Differences at Christ Church Grammar School. 
Christine is currently a leading teacher and Year 7 – 10 curriculum co-ordinator at Elwood 
College, and has completed her Masters of Education of Gifted Education at Monash University. 
 

Vice President Vice President Vice President Vice President –––– Carmel Meehan Carmel Meehan Carmel Meehan Carmel Meehan    
Carmel is an Independent Educational Consultant who works mainly in schools in the Gippsland 
region. She is a former primary school principal with twenty years experience in both Victoria 
and NSW. Carmel's particular interests are in school and curriculum development that allows 
gifted students to reach their true potential. Carmel joined the VAGTC after completing a Post 
Graduate Certificate in Gifted Education at Monash University in 2003. She also has a Master of 
Education, a Graduate Diploma in Religious Education and Counselling and Infant Teacher 
training. At present, she is presenting the "Gifted and Talented Education Professional 
Development Package for Teachers", which has been funded by the Australian Government and 
developed by GERRIC.  
 

Vice President Vice President Vice President Vice President ---- Alison Lomas Alison Lomas Alison Lomas Alison Lomas    
Alison Lomas has worked in the field of education for over 20 years. During this time she has 
worked in a number of different roles aimed at supporting primary teachers, students & their 
families to better meet the academic, social & emotional needs of all students, but particularly 
those for whom school is a challenging environment. To this effect she has completed post 
graduate studies in gifted education and achieved certification in Reality Therapy (Counselling). 
Her current role is that of Learning & Teaching Co-ordinator in the primary education sector. 
 

Secretary/ Treasurer Secretary/ Treasurer Secretary/ Treasurer Secretary/ Treasurer ----    Maureen TheoboldMaureen TheoboldMaureen TheoboldMaureen Theobold 

Over the past fifteen years Maureen has taught in primary, secondary and tertiary settings. She 
has completed post-graduate studies in gifted education, and special education. Her interest in 
gifted education started as a result of her experiences in challenging multi-cultural teaching 
environments where assumptions about learning and concepts of intelligence beg to be 
questioned. Since then her interest in the nature of intelligence, has paralleled her involvement in 
gifted education. She is currently employed as a classroom teacher at Essex Heights Primary 
School and acts as a consultant in curriculum management for TechPaths.  
 

Website manager Website manager Website manager Website manager –––– Bronwyn Gowty Bronwyn Gowty Bronwyn Gowty Bronwyn Gowty    
Bronwyn is a classroom teacher at Geelong Grammar School's Glamorgan Campus. She is aware 
of the importance of catering for individual differences in her classroom. Her interest in gifted 
education began when confronted with a gifted child in her class. Geelong Grammar School, 
Glamorgan follows the curriculum of the Primary Years Program, which has been designed by the 
International Baccalaureate Organisation. Her classroom successfully caters for gifted students 
through a student-lead, inquiry-based program. Bronwyn has continued her interest in gifted 
education through the completion of her Post-graduate Certificate in Gifted Education in 2002 at 
Monash University.  
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AAEGT representative AAEGT representative AAEGT representative AAEGT representative –––– Pam Lyons Pam Lyons Pam Lyons Pam Lyons    
Pam has been involved in the field of gifted education since 1998 and is currently the Coordinator 
of the La Trobe University, Bendigo Able Learners Enrichment Program. This program has been 
running for seven years and in 2004 received a two year Telstra Community Development Grant. 
She is the convenor of the “Giftedness and the Brain” conference to be held in Bendigo at the end 
of November 2005. She has advocated for gifted children in schools in Melbourne since 1998 and 
continues this advocacy in schools in rural Victoria. She is currently a sessional teacher in the 
School of Education at La Trobe, Bendigo. Pam is a qualified secondary science teacher with post 
graduate qualifications in Special Education and Human Services, completing two research 
projects in gifted education as part of this qualification. Pam has coordinated the Yarra Plenty 
Gifted Support Group, working closely with the local DE&T teachers’ network providing 
professional development for teachers and professionals, information sessions for parents, and 
enrichment activities for children. In 1999 she was invited and participated in the Department of 
Education’s invitational symposium to review the ‘Bright Futures’ Gifted Education Policy, and 
in 2001 appeared before the Senate Employment, Workplace Relations, Small Business and 
Education Committee, Melbourne hearing, for their inquiry into the education of gifted children. 
 

Committee: Committee: Committee: Committee:     
Mary AndersonMary AndersonMary AndersonMary Anderson    
Mary is a primary teacher who has taught for over 20 years.  She has post-graduate qualifications 
in Educational Studies specialising in Curriculum Development.  She has also been trained by 
Professor Mirica Gross at the University of New South Wales where she undertook her studies in 
Gifted Education.  Mary also worked for the Association of Independent Schools in Sydney as a 
Senior Lecturer and Administrator.  She has had wide experience in working with programmes 
for the gifted and is currently employed by Ruyton Girls’ School as both primary teacher and 
Enrichment Co-ordinator.  
 

Paul DoublePaul DoublePaul DoublePaul Double    
Paul is Head of Learning Support at Camberwell Grammar School where he is involved in a wide 
range of curriculum extension units. He is also convenor of the Boroondara Secondary Schools’ 
Gifted Cluster. Paul has worked in Government, Independent and International Schools in 
Australia, England, Italy and The Bahamas. Paul has a Master of Education specializing in 
Children of High Intellectual Potential (CHIP) as well as a primary teaching degree and a 
Graduate Diploma of Educational Administration. Paul has a specific interest in the middle years 
of formal education and has worked in this area for most of his 25 years in education. 
 

Rose ChurchesRose ChurchesRose ChurchesRose Churches 

Rose is a teacher who has worked extensively in Gifted Education in South Australia and 
Victoria. She has presented at various state, national and international conferences in the area of 
Giftedness. She was a member of the working party responsible for development of the South 
Australian Catholic Education Professional Development package before moving to Victoria in 
2001. Since then she has worked on designing and delivering professional learning activities to 
Victorian Catholic educators and has assisted in the development of school programs for gifted 
and talented students in a range of schools. Rose is now employed as Education Officer for Gifted 
and Talented in Catholic Education Melbourne, responsible for coordination and support for the 
development of Gifted Education programs across the Melbourne Diocese. She coordinates a 
team of six CEOM Student Services staff and has been responsible for the delivery of the 
Australian Government Quality Teaching Professional Development Package to representatives 
of over 50 schools since its release in 2005. Rose continues her active participation in a range of 
state, national and international Professional Learning forums. 
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Extension Programs at a Mainstream Government 
Secondary College 

 

My school is a mainstream, government secondary school, which has opted to offer a range of extension 
programs, rather than a single ‘one size fits all’ solution to the challenge of extending children.  
 

To answer the question: “What extension programs are most effective within a school setting?” we 
understand that, for a start, a high level of differentiation needs to happen in every classroom, every day. 
This requires ongoing teacher professional development and teamwork, which is still the biggest area of 
challenge for many schools and teachers. 
 

In designing effective whole school extension programs, we feel that all curriculum modifications need to 
reflect: 

• The range of student preferences, abilities and learning styles 

• The historical realities that represent the social and demographic development of whole the school 
community 

• The range of teacher expertise, preferences and energies. 

• VELS goals and strategies 
 

We also believe that, at the outset, any successful extension program needs the following minimum pre-
requisites: 

• A clear understanding from the whole school community that a range of extension programs is 
essential, and a priority 

• Energetic support from the school’s leadership 

• Flexibility of approach by all stakeholders 

• Creative working within timetable constraints 

• Judicious use of teachers’ expertise, time and energy 

• On-going sourcing of new funding opportunities 

• Professional teamwork, and open-handed sharing of all resources between teachers, and all schools 

• On-going professional reading and training 

• Serendipity, cunning, and vision. 
 

At our school, we currently offer the following extension options:  
 

Self Select 
‘Self Select’ is an innovative program we borrowed from South Grafton High School three years ago. It 
has a Year 7-10 focus, and has the capacity to significantly improve measurable student engagement and 
academic outcomes. Put simply, ‘Self Select’ is where students decide for themselves, regardless of 
previous academic record, if they want to be part of a group of peers who have also determined to work 
harder and at a higher level.  
 

For example, at the start of Semester 2 this year, my Year 7 English Class became a mixture of students 
who had chosen to be a ‘Self Select’ class. Just over one third of them were performing at a below average 
literacy level, according to AIM and ACER data.  They began a rigorous program of text analysis, essay 
writing, and graphing their own literacy improvement levels. All the students agreed to take on extra 
reading over the holidays, and next term we will negotiate as a class how to best achieve the regular 
curriculum and extend it to suit their needs and interests. 
 

Basically, because the students are motivated, work gets covered more quickly and students are ready to 
push themselves to achieve more than they have before.  Self-determination is a powerful motivator, and 
often these classes even have a waiting list! 
 

The non-self select class which partners the self-select class on the timetable, is typically significantly 
smaller and yet still has a normal range of student ability, from high to low. ‘Self-select’ does not suit the 
learning style of all students regardless of their achievement level. The non-self select teacher can focus 
more attention on individual students in the smaller class, while completing the regular, mainstream 
curriculum. 
 

Over the past three years, Year 7 and 8 students could choose to ‘Self Select’ into accelerated Science 
and/or English classes.  This has proved very successful, increasing the engagement and satisfaction levels 
for those students, according to student and parent survey data.  In these classes, the students cover the 
basic curriculum at an accelerated pace that matches their ability level.  They then take on study options 
that deepen and enrich their learning  
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Current 2006 YEAR 9 longitudinal AIM data confirm that two thirds of students in ‘Self Select’ English 
classes performed at exceptional levels of improvement in Writing compared to students in non Self Select 
English classes.  It is also interesting to note that almost half of this group of ‘Self Select’ students began 
in 2004 as Year 7 students at a level that was below the State mean for Writing, and then went on to 
achieve some of the highest levels of increase. ‘Self Select’ clearly benefits both the highly able and 
underachieving students. 
 

Thinking and Problem Solving (TAPS) 
TAPS was developed at the school as a small-group withdrawal program for students who wished to try 
their hand at discussing, researching and debating issues relating to leaders and leadership.  Students are 
taught the processes of problem solving that will assist them to: 
• investigate social and political structures critically and analytically 
• predict hypothetical outcomes confidently 
• use a variety of resources and materials to solve complex problems 
• interpret a variety of novel situations creatively 
• improve their communication skills 
• develop leadership and teamwork skills in a range of real-life, problem solving situations 
 

In TAPS, eight students spend two periods per week completing the ten week unit.  This has been staffed 
for us over the past four years by an outstanding volunteer from the private sector, who can best be 
described as a high level business woman, prepared to give some of her time to our students every week.  
(The Ardoch Foundation is the organisation responsible for our volunteers.) 
 

Students become eligible to self-select into this program if they are prepared to take on extra work, and 
catch up on work regular class work they miss.  Fortunately, our volunteer for this program has been able 
to rotate her contact times across the week, avoiding significant negative impact on any one mainstream 
subject area. 
 

Passport to Excellence 
This program is designed to suit students who prefer to be rewarded for outstanding, extra work in their 
own time, or at home, on projects of their own choice.  A wide range of options are offered, including 
academic and research challenges, practical hands-on projects, and leadership and service to the school 
tasks.  Students are awarded a range of prizes and certificates for their efforts.  Coordinating this program 
attracts a financial incentive from within the College budget. 
 

Developing Individual Pathways (DIP) 
This program was designed to extend and engage our Year 9 students.  DIP offers each student one day per 
Semester where they can step out of normal classes, and stretch their own potential in a variety of ways.  In 
the DIP program, one or two students at a time are scheduled to be involved in this program on any one 
day.  Some of the many options within this program include: 

• Joining a Year 12 class for the day 

• Assisting/shadowing a specific teacher or two (PE is popular!) 

• Community involvement 

• Becoming a volunteer teacher at a local Primary School 

• Researching and exploring, in depth ,a specific career option 
Coordinating this program attracts a time allowance. 
 

Senior Mentoring 
All our Year 12 students are invited to nominate two or three teachers within the College whom they 
would like to be mentored by, throughout their final year. After negotiating with teachers and determining 
if they have sufficient time, the Year 12 Coordinator then sets up the mentor program accordingly. 
Ultimately, each student is paired up with a teacher who makes it their business to meet informally with 
that student two or three times a term, and check on their work and progress.  This is a great way for a 
teacher to re-establish contact with a student they may not have taught for a few years in a completely new 
context.  It is also an excellent program which achieves improved student engagement and academic 
outcomes. 
 

In conclusion, as a school community, we know we have much further to go to achieve the depth and 
breadth of extension options that are possible and available.  We also know that it is important for every 
school to keep striving for improvement, whilst at the same time remembering to celebrate the 
achievements and progress made along the way.  
 

Any questions regarding these programs can be directed to:  
Christine Ireland - Phone: 9531 9566 
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CHOOSING�A�SCHOCHOOSING�A�SCHOCHOOSING�A�SCHOCHOOSING�A�SCHOOL�OL�OL�OL�����
���� FOR�YOUR�GIFTED�CHILDFOR�YOUR�GIFTED�CHILDFOR�YOUR�GIFTED�CHILDFOR�YOUR�GIFTED�CHILD����

 
Choosing the right school for your child’s gifts and talents has become increasingly 
difficult. All schools seem to claim that a child of high aptitude is in the perfect learning 
environment at their school. Indeed, the glossy brochures and publicity machines that 
proliferate in schools, especially secondary schools, indicate that although schools are 
acutely aware of the need to cater to all degrees of giftedness, the reality can be 
somewhat different. 
 

The problem is that many parents realize the inadequacies of the school’s programs only 
after their child has enrolled and commenced their education. Still, many of these 
parents prefer to continue in a school which is not serving their child’s specific needs 
even though they are disgruntled for being ‘sold a line’ when the reality is very different. 
They choose to tolerate the inadequacies of the school because it involves too much 
time and effort to change schools with the possibility of being ‘sold another line’ and 
ending up in the same predicament.  
 

Alternatively, parents can approach the school with definite thoughts about, what is 
perceived as against what is actually delivered. and hope the school will respond 
positively and not dismiss their approach with scant regard. The danger here is that the 
parent may outwardly be paid lip service, yet with the underlying thought “Oh no, yet 
another parent who claims their child to be gifted!” 
 

If you are in need of a change of school, it is advisable to be as best equipped as 
possible with information concerning your child’s gifts and talents. Take, for example, the 
progression from primary to secondary school. If your child’s current school perceives 
that your child displays exceptionally high talent in a certain area, be informed and 
familiar with the nature of that talent. One method of gaining that knowledge would be to 
consult a specialist, qualified to administer a range of aptitude (IQ) tests of general 
ability. This may be a worthwhile investment*. Armed with specific testing information will 
give you and your new (or current) school a much greater awareness of the gifts and 
talents your child possesses.  
 

As well, asking specific questions related to the scope and sequence of the program 
delivered at the school will go a long way to clarifying the situation your child will be 
offered at that school.  
 

Some questions that may be useful: 
� Are the subject areas linked or are they treated as separate subject disciplines? 

 

� Are there specialist staff allocated to look after the needs of highly able students 
(and what time fraction are they given to carry out this responsibility)? 

 

� Are these specialist staff trained/qualified/inserviced in the needs and 
identification of gifted and talented students?  

 

� Can I contact this person to arrange an interview? 
 

� What are the procedures/strategies for identifying strengths in a child’s work? 
 

� What is the typical structure within classes: grouping in heterogeneous classes; 
streaming; multi age grouping; mainly individual work? 
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�  What is the student/teacher ratio in classes? 
� Are there policies related to acceleration, bullying, assessment and reporting 

styles, co-curricular activities? 
 

� What co-curricular activities are offered and when? 
 

� What academic and sporting competitions does the school enter each year 
offered by outside organisations? 

 

� Is there student input (student advocacy) in decisions directly related to the day to 
day life of all students in the school? 

 

� What are the rules/guidelines for parental input into the delivery of the educational 
product and the life of the school? 

 

These questions, if asked fairly and in a non-threatening way, will give parents a much 
clearer view of how much thought a school has given to truly catering for the needs of 
our highly able students. They will serve to establish a credibility of the programs 
delivered, over and above those glossy brochures previously mentioned. 
 

Another way to assess the appropriateness of a school for your child is to ask for a tour 
of the school whilst the school is in session, preferably including a break time. You 
may use this time to observe such things as: 

� how do students treat each other in the playground 
� the degree of teacher interaction (are there teachers around the school chatting to 
students or is it just the duty teacher with all other teachers finding refuge in the staff 
room) 

� what activities are being offered during break times 
� what areas of the school are accessible to students during breaks (library, sports 
equipment, general classrooms and specialist areas such as art rooms) 

� what activities are being carried out by students in a co-operative way with or without 
teacher supervision (student council, board games, reading circles, group rehearsals 
for music, Tournament of Minds or other competition based group work) 

� the general tone of  classrooms (yelling/loud or quietly spoken teachers, rote learning 
or ‘hives of industry’, group work, dead silence or productive working noise) 

 

On a tour, it is a good idea to request to see certain areas of the school rather than being 
led on the usual manufactured path that everyone is taken on as it is perceived to paint 
the school in the best light. To this end, request to see the library, passive recreation 
areas, classrooms and play spaces. 
 

All schools strive to deliver a curriculum that best suits the general student population 
and it is unrealistic to expect that every minute aspect of your child’s education will be 
tailor made to suit his/her needs. However, by asking the most pertinent questions, by 
having your child properly assessed in their general ability and specific gifts and talents, 
and by doing your homework relating the school program, delivery and services 
provided, you can make an educated decision about where to send your child. 
 

Paul K Double 
Head of Learning Support: Camberwell Grammar School  
Committee VAGTC 
M Ed: Children of High Intellectual Potential  
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*Note: Professional charges for assessment services vary greatly, so it is wise to shop 
around. 
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Personal�Reflections�
�on��

Changing�Teacher�Practice�Catering��
for�the��

Learning�Needs�of�Gifted�and�Talented�Children�
 

 Derek Steenholdt 
 B.Sc.(Honours), Dip.Ed., B.Ed. (Prim.), M.Ed.Studies 

Previously a Regional Teaching and Learning Consultant. Retired in 2006 
 
 
When I look back over my career of more than thirty years in education in Victoria I can see a 
range of very positive developments which have taken place to support the learning needs of 
gifted and talented students. Obtaining a part time regional position on the Department of 
Education’s Gifted Children Task Force in 1983 was a strong stimulus for an ongoing interest 
and involvement in education of gifted and talented students.  There have been numerous 
improvements in teaching and learning practices since that time and I have chosen a few of 
these to highlight.  
 
Indeed, there are so many effective teaching practices being promoted and encouraged which 
benefit gifted and talented students that it is hard to know where to begin!  A very well 
researched set of these is presented in the recently released Gifted and Talented Children 
Professional Development Program produced by the Gifted Education Research, Resource and 
Information Centre (GERRIC) and funded through the Australian Government Quality Teaching 
Program.  The six modules in the package are available for perusal and download at the 
following web site:  
www.dest.gov.au/sectors/school_education/publications_resources/profiles/Gifted_Education_Pr
ofessional_Development_Package.htm 
 
This web site now gives teachers access to an extensive range of education resources which 
specifically address issues relating to gifted education with much needed teaching resources and 
methodologies explained in sufficient detail for teachers to be able to faithfully apply or 
alternatively adapt, for their own classroom practice. 
    
In addition to an expanded range of teaching strategies, there is now a broader selection of 
student profile inventories or checklists which can be used to inform teacher, student peer and 
parent judgment on students’ abilities through identifying behaviours which may reflect potential 
for high creativity or achievement and associated learning needs of gifted and talented students.  
There are a range of these provided in the Gifted and Talented Children Professional 
Development Program referred to on the website given above.  There are additional profile 
options available commercially and on the Internet which can inform educators and parents of 
capacities and potential of gifted students. 
 
A range of teaching practices recognised as addressing the needs of gifted and talented 
students were being promoted by the Gifted Children’s Task Force around 1985.  Three 
examples of these, published in a book entitled “Extending Children with Special Abilities” 
(Victorian Department of Education, 1985) are:  
(i) use of Bloom’s Taxonomy (with a focus on presenting students with more challenging, higher 
order questions),  
(ii) creative thinking strategies (both convergent and divergent styles of thinking are included and 
detailed) and  
(iii) cooperative learning (encouraging social responsibility and engagement for gifted students 
within a team of students).  
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While these approaches were being used by some teachers at that time, they were being 
encouraged for wider adoption in teaching practice through in-service professional development 
programs and in-school modelling of classroom practices by educational consultants.  Today, I 
consider that teachers’ knowledge and application of these strategies is commonly accepted 
throughout Victoria and is also incorporated into teacher training programs, as strategies to 
support learning and encourage participation of all students. 
 
Several programs which encourage the use of teaching and learning strategies identified as 
being highly beneficial for gifted and talented students have been further developed and adapted 
in current educational practice.  Three of these programs which were initially developed through 
the Gifted Children’s Task Force in partnership with a variety of organisations and other 
educators during the 1980’s, are: 
 
(i) Gifted� Student� Mentor� programGifted� Student� Mentor� programGifted� Student� Mentor� programGifted� Student� Mentor� program - a program formally linking gifted/talented 

students with a particular talent/interest with an adult who is accomplished in that field of human 
endeavour, such as journalism, visual art, mathematics research, etc. 
 
(ii) School�Cluster�Enrichment�ProgramsSchool�Cluster�Enrichment�ProgramsSchool�Cluster�Enrichment�ProgramsSchool�Cluster�Enrichment�Programs����----���� these were also created in groups of 
neighbouring schools to provide challenging learning programs for highly able and talented 
students. These programs typically ran for six to eight weeks, of one to two hour weekly sessions 
conducted during school hours, by teachers or community volunteers. The wide range of topics 
offered across the participating schools, often in specialised areas of human endeavour, included 
such themes as public speaking, creative music, chess and poetry writing to name a few.  
 
(iii) an ongoing Secondary�econdary�econdary�econdary� SSSSchool�chool�chool�chool� AAAAcceleration�cceleration�cceleration�cceleration� PPPProgramrogramrogramrogram was established at 

University High School which offered highly able students a typical six year secondary program 
in only five years. The annual intake of students to form an acceleration class was chosen 
through a multifaceted selection process. 
 
These three programs, designed to cater for gifted and talented students have been adapted and 
developed over the past twenty or more years. My perception is that various features of these 
original programs are now incorporated into many school and community programs across 
Victoria. 
 
A number of outstanding national programs which provide challenging experiences for gifted and 
talented children, were also introduced to Victoria about that time, and have lead the way for 
teachers to encourage school involvement in programs which cater for these students. The 
Tournament of Minds and the Future Problem Solving Program are two such programs which 
reinforce the value of good pedagogy and teaching practices which are often adopted more 
widely in the educational programs of participating schools, to the benefit of many students and 
particularly gifted and talented students. 
 
Needless to say, there have been outstanding programs, quests and exhibitions which have 
encouraged and displayed student talent and abilities throughout the history of education in 
Victoria!  I can still recall, as a student myself, participating in the Victorian Science Talent 
Search and having the opportunity to display my project work along with scores of other students 
from across the state, at Melbourne University. 
 
As well as sporting and athletic achievement, Victorian schools have also participated for many 
decades in recognising high achievers in a range of areas of learning including awards in areas 
such as creative writing, mathematics and musical performance. The Victorian Premier’s VCE 
Awards and Rock Eisteddfod Challenge are more recent examples where talent is encouraged 
and recognised on a statewide basis. 
 
As a result of the ongoing and progressive development of successful teaching practices, many 
new strategies have been extended or adapted to meet the needs of not only gifted and talented 
students, but all students. Strategies, such as differentiating the curriculum or incorporating an 
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enquiry approach to teaching and learning, have been confirmed by educational research over 
the past two decades. As a consequence of these strategies, I consider the learning needs of 
gifted and talented students are now being better met through regular teaching and classroom 
practice. 
A reflection on changes in teaching practices to cater for gifted and talented students over the 
past thirty years would not be complete without mentioning the impact of computer technology 
and modern communication technologies on learning for all students. About 30 years ago, 
computers were only gradually being introduced into school education programs and there was 
no supporting statewide telecommunications network for mobile phones, SMS and image 
transmission which many students are able to use today. The cost was relatively high for new 
computers and this restricted schools in providing significant numbers of computer workstations.  
 
In the very early stages of the introduction of this technology, software applications for education 
were often of a very structured learning format requiring students to give the correct response to 
text, graphic images or numerical questions. Creating software programs to undertake 
mathematical calculations or perform other functions often required knowledge of DOS, BASIC 
or other symbolic and abstract software languages. Information on specific fields of knowledge 
and customised learning programs were also limited to commercially available floppy disks 
before the advent of compact discs or widespread accessibility to the Internet.  
 
The massive expansion of information technology and telecommunication since then, has 
dramatically empowered individuals to access information world wide via affordable commercial 
software CDs and the Internet. Modern software allows students to create professional standard 
presentations, artwork, animations, robotic applications, and a plethora of other interactive 
products. 
 
I can recall purchasing a twenty volume set encyclopaedia for around $600 in 1970.  Detailed 
and current information was in a sense restricted to commercially available printed text. In 
contrast, I can now purchase an equivalent encyclopaedia with audio and visual graphics on CD 
or purchase access rights through the Internet for a fraction of that cost. For gifted and talented 
children with a thirst for knowledge, using these new technologies has overcome some of the 
major barriers for finding answers to the many areas of enquiry and human endeavour which 
take their interest.  
 
The technology has also provided a means for young people to connect with others (through 
email, chat programs, message boards, school or personal web sites, interactive computer 
games, SMS, etc) with interests in aspects of learning such as mathematics, the Arts, history, 
technology, science, etc. Indeed, one of the major challenges for students in this century is to be 
able to select wisely from an overwhelming amount of information in most fields of learning or 
specialisations in various fields of research.  
 
Another aspect to the impact of these new electronic technologies is that teaching practices have 
changed significantly to incorporate this rich learning resource (termed “eLearning”) into school 
programs. The nature and design of classrooms has been and continues to be developing, to 
incorporate the computer technology equipment and use of learning spaces in more flexible 
ways, with the role of the teacher being more one of coach and mentor to students. Victorian 
schools are adapting features of leading school designs and programs and creating new designs 
and innovative teaching programs to better cater for improved learning outcomes for all students. 
Successful school models from overseas, Victoria and other Australian states (such as the 
Australian Science and Mathematics School in Adelaide and Kinross College in Perth) are being 
used to extend the learning opportunities which schools are able to provide.  
 
Students are being encouraged to develop their skills and attitudes to prepare them for life long 
learning. The use of computers at school and home make it very easy to continue learning 
beyond the constraints of classrooms and timetables, with teachers and students being able to 
communicate, acquire and share knowledge outside of school hours. While use of these new 
technologies presents challenges in terms of managing time and using them effectively, for gifted 
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and talented students they present rich and valuable learning opportunities which were not 
available three decades ago.  
 
There have been wonderful professional development opportunities focusing on the educational 
and social/emotional needs of gifted and talented children provided by the VAGTC since its 
formation in the 1980’s which have helped significantly in promoting teaching strategies and 
school programs which cater for the learning needs of gifted and talented children. In addition to 
organising regular teacher/parent professional development opportunities, the VAGTC has also 
been actively involved in effective partnerships over the past twenty years organising state and 
national conferences. These programs continue to have a significant impact on hundreds of keen 
and interested teachers and parents wanting to know and apply more successful ideas to 
addressing the needs of their gifted children. 
 
A number of different structured programs were developed and provided by universities and the 
Victorian Department of Education during the 1980’s and 1990’s. Many hundreds of teachers 
benefited from these structured professional development programs which ran over four or more 
sessions, often after school hours.  
 
A very significant professional development national program to advance teacher understanding, 
teaching and learning practices, and school provision for gifted and talented children, was 
developed in 2004/05 through Australian Government Quality Teacher Program funding. The 
creation of the professional development program and software package, referred to at the 
beginning of this article, is designed to cater for different school settings (for example, city school 
versus remote rural school) and was distributed on a single CD to every government and non-
government school in the country. The software is intended to provide a self-paced program with 
different activities presented, depending on whether it is being used by an individual teacher, a 
small teacher group or a whole school staff. This means that the CD can be used as a resource 
and allows teachers anywhere in Australia, access to professional development. 
 
Formal university courses and qualifications in gifted education are another development in the 
past thirty years which have brought substantial benefits in the educational community in 
acquiring and utilising knowledge and up-to-date research on gifted education in Victoria. This 
provision of academic learning and associated local research in the area of gifted education has 
created a great benefit for the wider educational community in Australia and in particular for 
gifted and talented children across the state. I have met many teachers who have been 
successful in their school and community, in supporting educational initiatives which benefit 
gifted and talented students as a consequence of applying the knowledge and resources which 
they have acquired from undertaking these formal academic programs.  
 
Another important factor underpinning the introduction of teaching strategies and school 
programs which address the learning needs of students who display giftedness and talents is the 
positive, focused and ongoing commitment of teachers and educational professionals to more 
effectively cater for these students in their school and the classes they teach. The VAGTC is one 
organisation which has been sustained in its vitality, influence and relevance through the passion 
and commitment of educators and parents to support the broad range of needs of gifted and 
talented students. Professional development programs for teachers and parents have 
consistently promoted the most recent and current trends in educational provision, classroom 
practices and other supportive approaches which can assist these students to maximize their 
potential through a wide spectrum of educational programs and approaches to learning. 
 
While these changes in educational practices have brought many benefits for gifted and talented 
students, there are still many areas for both governments and educators to apply recent research 
into gifted education and implement recommendations of Senate inquiries into education of gifted 
students. The case for improving provision is well documented in articles in the April 2006 edition 
of “Vision”. 
 

************************************************************************** 
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Derek Steenholdt commenced his teaching career in 1973 and taught secondary school students until 
1983 when he was seconded within the Department of Education as a regional curriculum consultant 
and a member of the Gifted Education Task Force.  Derek continued to work in various district and 
regional consultancy roles relating to teaching and learning until his retirement in 2006.  During his 
career, he has supported professional development and other initiatives which benefit gifted and 
talented students and has been a member of the VAGTC since its formation.  
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Giftedness in Wonderland:    searching for clarity about IQ    
Fiona�Smith�

Consultant Psychologist 
 

Since the almost simultaneous introduction of two new psychometric assessment instruments by 
the giants in the field, Riverside Publishing and Harcourt, the world of gifted education has been 
in turmoil. The WISC-IV and the Stanford-Binet 5 replaced the well-loved and well-worn WISC-III 
and Stanford-Binet 4 and turned the practice of identification on its head. The ubiquitous 
bickering as to the value and preference for either instrument aside, psychologists and school 
counsellors were left with two brand new, intricate and different instruments that required 
considerable time, effort and motivation to understand before utilising appropriately. 
 
Prior to 2004 most schools were familiar and comfortable with results from WISCs and Binets 
(The WISC-III, in particular), planning and implementing specific interventions and programs for 
children with scores at or above the 98th percentile (IQ 130 plus). In fact it was Professor Miraca 
Gross, as quoted by Nancy Robinson (2005) below, who promoted the use of the ‘levels of 
giftedness’ terminology. 
 

More recently, we have tended to follow the practice (parallel to the field of mental 
retardation) of defining “gifted” scores as two standard deviations or more abdefining “gifted” scores as two standard deviations or more abdefining “gifted” scores as two standard deviations or more abdefining “gifted” scores as two standard deviations or more above the mean ove the mean ove the mean ove the mean 
on the normal curveon the normal curveon the normal curveon the normal curve. Recall that a normal curve is the distribution of a characteristic (like 
intelligence) that depends on many, small but incremental effects. Miraca Gross (2000) 
proposes that we extend the scale of giftedness by one standard deviation at a time, thus (if 
our tests were perfect and the normal curve perfectly regular):  

  Level   IQ range  Prevalence 

Mildly (or basically) gifted 115-129  1:6 to 1:40 
Moderately gifted  130-144  1:40 to 1:1000 
Highly gifted   145-159  1:1000 to 1:10,000 
Exceptionally gifted  160-179*  1:10,000 to 1:1 million 
Profoundly gifted  180+   Fewer than 1:1 million”  
 

The Wechsler testsThe Wechsler testsThe Wechsler testsThe Wechsler tests (WISC, WPPSI and WAIS) do not use the gifted framework at all. Scores are 
described in the following way: 
 

      IQ      IQ      IQ      IQ            ClClClClassification assification assification assification     
130 and above  Very Superior 
120 – 129   Superior  
110 – 119   High Average 
90 – 109   Average 

 
The SB5The SB5The SB5The SB5 Classifications are different again: 
 

       IQ       IQ       IQ       IQ        ClassificationClassificationClassificationClassification    
145 – 160   Very gifted/Highly advanced 
130 -144   Gifted or Advanced 
120 – 129    Superior 
110 – 119  High Average 
90 – 109   Average 
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An IQ score of 116 is at the 86th percentile. An IQ score of 130 is at the 98th percentile and an 
IQ of 133 is at the 99th percentile. IQ scores of 139 and above are beyond the 99th percentile 
indicating ability in the top of the top 1% of age peers. An IQ score of 149 is beyond the 99.9th 
percentile. 
 
The recent Professional Development Package for Teachers put together by The Australian 
Government, Department of Education, Science, and Training (DEST) and GERRIC (Gifted 
Education, Resource, Research and Information Centre), uses the Gagné model of giftedness and 
talent to help teachers identify and provide for their gifted students. Gagne’s model (A 
Differentiated Model of Giftedness and Talent) can be accessed on the NSW Gifted Association 
website: (www.nswagtc.org.au/info/definitions/gagnémodel.html).  
 
Gagné (date) states: 
 

”I place the threshold for both giftedness and talent concepts at around the 85th 
percentile (approximately 1 standard deviation above the mean); in other words those 
who belong to approximately the top 15% of the relevant reference group in terms of 
ability (for giftedness) or achievement (for talent) merit the relevant label.” p.1 

 
This means that children with scores on a psychometric test of intelligence such as the WISC-IV or 
SB5 of over 115 can be classified as gifted and/or talented. 
 
In Module 1, assembled by Professor Gross, she states: 
 

“We will explore levels of giftedness in greater depth in the Extension and Specialisation 
levels of this Module but for now let’s just be aware that it’s not enough to identify a 
student as gifted. We need to identify the level, level, level, level, as well as the type of giftedness…” p.10. 
Module 1. 

 
What Gross and Gagné go on to clarify is that it is important to identify levels of giftedness 
because the needs of children at different levels are different; the learning needs of a child whose 
ability falls in the lower end of the mildly gifted range (IQ 115 – 129) are markedly different from 
the needs of a child who’s IQ is in the range 130 and above. Gagné (year) clearly states;  
 

…this “generous” choice of threshold is balanced by recognition of levels or degrees of 
giftedness or talent within the population. These comprise four groups. The largest group, 
the top 15%, is termed ‘basically’ gifted or talented. The three other subgroups are 
labelled respectively, “moderately” (the top 2-3%), “highly” (the top 1 or 2 in a thousand) 
and “extremely” (the top 20 -30 in a million). 

 
Children with IQ scores above 145 are increasingly difficult to identify due to changes in the 
recent tests. Prior to the latest Wechsler and Stanford-Binet revisions, experts in the assessment of 
gifted children such as Linda Silverman, were advocating for the continued use of the old 
Stanford-Binet LM (SBLM). In fact scores of over 150 could only be attained using this tool. The 
latest Stanford-Binet, Version 5 does make provision for the attainment of what is termed 
Extended IQ scores. However, the skills and abilities needed to attain these Extended IQs are 
markedly different from the skills and abilities that were being measured using the SBLM. This is 
not the forum to discuss the meaning of intelligence, nor the differences between the tools as to 
what is actually being measured and estimated as an IQ score. Suffice to say, scores of over 150 
are almost impossible to achieve using the tools as they stand and this has not changed from the 
days of the WISC-III and SBIV.  
 
Gale Roid of Riverside Publishing has made provision for a Gifted Composite IQ and Harcourt 
have published a Technical Report (2004) delineating the means of attaining a GAI (General 
Ability Index) when using the WISC-IV. Even so it is unlikely that many scores in the Exceptionally 
and Profoundly Gifted range, as they stand, will ever actually be attained. 
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Perhaps the most pertinent aspect of the ‘levels’ debate comes back to the broader notion of 
what the tests are really measuring. It is difficult to reconcile different estimates of IQ based on 
different combinations of domains.  
 
While the WISC IV has 4 Indexes: Verbal Comprehension, Perceptual Reasoning, Working 
Memory and Processing Speed, the latter two of which are not particularly meaningful for gifted 
children, the SB5 has 5 Factors: Fluid Reasoning, Knowledge, Quantitative Reasoning, Visual-
Spatial Processing and Working Memory. Children’s profiles on these two tests can be quite 
different. Each has its strengths and relative weaknesses. Neither is ideal for the gifted child 
although both are useful and give pertinent information. 
 
Deborah Ruf (2005) has recently published a book where she takes an entirely different look at 
the issue of levels. Her table, as follows, brings the ‘numbers’ down considerably. Ruf also sets 
out detailed descriptions of developmental profiles that fit the 5 different levels. 
 

LevelsLevelsLevelsLevels    Score RangeScore RangeScore RangeScore Range    DescriptionDescriptionDescriptionDescription    

Level One 120-129 Moderately Gifted 120-124/ 
Gifted 125-129 

Level Two 130-135 Highly Gifted 

Level Three 136-140 Exceptionally Gifted 

Level Four 141+ Exceptionally to Profoundly Gifted 

Level Five 141+ Exceptionally to Profoundly Gifted 

 
As can be seen by the vast differences in terminology and interpretation of IQ scores, even the 
experts are not in full agreement about how to define giftedness. What they do agree on is the 
need to make available appropriate educational interventions to enable these children to learn 
well: 
 

As in other fields of special education, the nature of the interventive program which a 
school develops for a gifted or talented student should be influenced by the level of the 
student’s giftedness or talent as well as the domain or field in which it is sited. 

 
Whether we talk in Percentile Ranks, Confidence Intervals or Full Scale IQs, whether we look at 
individual Full Scale IQs or Index Scores and Domain Scores, we are still making educational 
decisions that take into account as part of the larger profile, the levellevellevellevel of the child’s IQ. It is It is It is It is 
imperative that psychologists and schooimperative that psychologists and schooimperative that psychologists and schooimperative that psychologists and school counsellors identifying children as gifted clarify the level l counsellors identifying children as gifted clarify the level l counsellors identifying children as gifted clarify the level l counsellors identifying children as gifted clarify the level 
of giftedness as well as the types of interventions schools can supply that will meet their learning of giftedness as well as the types of interventions schools can supply that will meet their learning of giftedness as well as the types of interventions schools can supply that will meet their learning of giftedness as well as the types of interventions schools can supply that will meet their learning 
needs.needs.needs.needs. For instance, children with IQs from 115-129 can usually be catered for within the mixed 
ability classroom. Differentiation of the curriculum and streaming into ability levels for literacy 
and numeracy will help meet the needs of these children (Bronwyn McLeod, personal 
communication, April 2006). 
 
Parents on chat lines such as OZGifted, and websites such as Hoagies for Gifted have been 
displaying considerable interest in the scores achieved on the new tests. Experts in the field have 
been hosting discussions and Riverside Publishing itself, has asked for feedback from examiners. 
Initial panic and pandemonium has settled as the examiners have accepted and increasingly 
used the new tests. It is now 2006, and Psychologists with expertise and significant experience 
testing gifted children are more confident in their ability to use these tests successfully.  
 
It may be premature and controversial to make adjustments to the current ‘levels of giftedness’ It may be premature and controversial to make adjustments to the current ‘levels of giftedness’ It may be premature and controversial to make adjustments to the current ‘levels of giftedness’ It may be premature and controversial to make adjustments to the current ‘levels of giftedness’ 
terminology, however, it remains very necessary to clarify that the IQ score is simply part of a terminology, however, it remains very necessary to clarify that the IQ score is simply part of a terminology, however, it remains very necessary to clarify that the IQ score is simply part of a terminology, however, it remains very necessary to clarify that the IQ score is simply part of a 
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larger profile including child, parent and teachlarger profile including child, parent and teachlarger profile including child, parent and teachlarger profile including child, parent and teacher input and that needs do differ with regard to er input and that needs do differ with regard to er input and that needs do differ with regard to er input and that needs do differ with regard to 
level of ability. level of ability. level of ability. level of ability.     
 
A child with an IQ in the low to mid 120’s has very different needs to a child with an IQ in the A child with an IQ in the low to mid 120’s has very different needs to a child with an IQ in the A child with an IQ in the low to mid 120’s has very different needs to a child with an IQ in the A child with an IQ in the low to mid 120’s has very different needs to a child with an IQ in the 
low to mid 140’s, as does a child with an IQ falling in a range above this. Interpreting low to mid 140’s, as does a child with an IQ falling in a range above this. Interpreting low to mid 140’s, as does a child with an IQ falling in a range above this. Interpreting low to mid 140’s, as does a child with an IQ falling in a range above this. Interpreting 
ppppsychometric reports is made difficult for parents and teachers if these needs are not clarified and sychometric reports is made difficult for parents and teachers if these needs are not clarified and sychometric reports is made difficult for parents and teachers if these needs are not clarified and sychometric reports is made difficult for parents and teachers if these needs are not clarified and 
the appropriate provisions outlined.the appropriate provisions outlined.the appropriate provisions outlined.the appropriate provisions outlined.    
 
Finally, a psychometric assessment is only as good as the psychologist who is using it. Gifted 
children are a unique population with unique assessment needs. The science of assessment, by 
necessity is an art as well. It is easy for a child to underachieve on a test. This underachievement 
is made even easier, and more likely, if the assessing psychologist has little familiarity or expertise 
with this population. Underachievement may be enforced or encouraged by a patronising attitude 
or the simple acceptance of a shrug from a perfectionistic, risk-averse child. Gifted children will 
perform at their best with a Psychologist who takes time to build a rapport, who understands and 
respects their sensitivities and intensities and who encourages their responses in a non-
threatening, non-patronising manner that draws upon their sense of humour and their inherent 
curiosity and love of learning. 
 
Whether mildly, moderately, highly, extremely gifted or whatever description is used, the child’s 
needs can be illuminated by an appropriate psychometric assessment carried out by an 
appropriately qualified and experienced psychologist. As Gilman & Kearney (2004) state;  
 

Finding gifted children today requires instruments that both assess the child’s strengths 
and remain sensitive to gifted characteristics. …Clinicians need a variety of test 
instruments, and an in-depth knowledge of their use, to document gifted children’s 
strengths and their need for special programming.  
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Australian Association for the Education of the Gifted and 
Talented Ltd 

 

The Australian Association for the Education of the Gifted and Talented  
 (AAEGT) Ltd is a national body with representation from all states and territories. 
 

AAEGT Report from the 11th National Conference of the Australian 

Association for the Education of the Gifted and Talented 

Pam Lyons, Victorian Director 

The conference opened at 2.45pm on Wednesday 27th September. By that time the AAEGT Council had 
completed a day and a half of meetings!  
 

The AAEGT has developed a 3 year plan taking us through to 2009, with five goals to work towards. 
These are: 

 1. Professional knowledge and skills (outcome: AAEGT and its professional community 

have the requisite knowledge and skills to support the development of gifted education across Australia.) 

2. Public awareness and understanding (outcome: Communities at all levels understand 

the nature of giftedness and value educational provisions for gifted students.) 

3. Research and scholarship (outcome: AAEGT promotes and disseminates high quality 

research and scholarship into gifted education.) 

4. Resources and information (outcome: AAEGT collects and disseminates up-to-date 

information and resources to support gifted education.) 

5. Policy development and advocacy (outcome: AAEGT is instrumental in the 

development of organisational and governmental policies supporting gifted education.) 
 

Individual Directors have primary responsibility for each of these goals with support of other members of 
the council. I am responsible for goal 2, which after the AAEGT general meeting on Tuesday morning 
currently encompasses the AAEGT newsletter and brochures. 
 

As part of the advocacy role of the AAEGT, Catherine Wormald (AAEGT Vice President & NSW 
Director) and Jane Beattie (AAEGT Secretary & Tasmanian Director) represented the AAEGT on a visit 
to the Federal Government in June of this year organised by ex-senator Dr John Tierney (now the director 
of a government lobbying firm). Dr Tierney was instrumental in establishing the Senate Education, 
Employment and Workplace Relations References Committee investigation into the education of gifted 
and talented children that resulted in the 2001 publication of “The Education of Gifted Children”. The 
committee made 20 recommendations. Although the Federal Government provided funding to address a 
number of these recommendations most were not funded. This delegation went with the purpose of 
extending current funding for gifted and talented after the end of this year and to get action on the 
remaining 17 recommendations not previously actioned. 
 

As a result of this lobbying, the current Minister of Education, Julie Bishop has allocated $200,000 for the 
provision of further professional development in Gifted Education. She is investigating the possibility of 
establishing a National Centre for Excellence in Gifted Education. The full transcript of the Minister’s 
opening address will be published in the December volume of the Australasian Journal of Gifted 
Education. 
 

The AAEGT council met with Dr Tierney on the Wednesday morning and he was enthusiastic about the 
proposed initiatives. We need, however, to continue to lobby the Federal Government so that funding is 
garmented. To this end Catherine and Jane will be returning to Canberra in February 2007 for the next 
level of meetings.  
 

On 6th September the AAEGT made a submission to the House Standing Committee on “Education and 
Vocational Training”. Due to space limitations only the body of the submission is included in this report: 
The full submission including all appendices can be found at: 
www.aph.gov.au/house/committee/evt/teachereduc/index.htm.  
 

The submission was prepared by Ms Jane Beattie, Secretary/Tasmanian Director; Associate Professor Jim 
Watters, Queensland Director; Ms Wendy Stewart, South Australia Director; Ms Nancy Devlin, Northern 
Territory Director on behalf of The Australian Association for the Education of the Gifted and Talented 
Ltd.  
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Submission to the House Standing Committee on Education and 
Vocational Training 

Australian Association for the Education of the Gifted and Talented Ltd. 

Preamble 

In this submission we firstly provide information regarding the Association, secondly, present a snapshot 
of the key issues confronting the educational needs of gifted students, and thirdly, we draw upon the 2001 
Senate Report ‘The Education of Gifted and Talented Children’ (Collins, 2001) to argue that the 
educational needs of students who are gifted must be addressed through dedicated and effective pre-
service education programs. Our focus in this submission is item 7 in the Terms of Reference of this 
inquiry. 

Introduction 

The Australian Association for the Education of the Gifted and Talented Ltd. (AAEGT) is the only 
National Association concerned with the welfare and education of gifted children in Australia. It was 
founded in 1985 and in 1995 affiliated with all Australian state and territory associations for the gifted 
and talented. The Association publishes a refereed academic journal – The Australian Journal of Gifted 

Education – and convenes a biennial National conference. Its membership includes teachers, parents, 
policy makers, educational administrators, academics and educational institutions. 
 

AAEGT engages with its affiliated State and Territory Associations to build a coherent and focused 

framework for enhancing professional knowledge, generating public understanding, driving research and 

scholarship, disseminating information, and leading policy development and advocacy including 

supporting existing initiatives and outcomes of funding to Universities to enhance their capacity to 

provide gifted education in pre-service teacher education. It collaborates with other Professional Teacher 

Associations to provide advice on issues concerning the education of gifted students. 
 

Educational authorities in nearly all states of Australia have developed policies and guidelines for the 
education of gifted students; however definitions and criteria for guiding practitioners about giftedness 
vary and reflect diversity of opinion and terminology in the educational literature. A widely accepted 
definition in the United States draws upon a report by Marland in 1982 and suggests that the gifted are 
those who have outstanding abilities, are capable of high performance and who require differentiated 
educational programs to maximize their potential. The literature highlights the diversity in characteristics 
and personality found among gifted students and draws attention to the fact that giftedness might be 
masked by a range of factors including learning disabilities, culture and learning opportunities. 
 

The Commonwealth Government through its Department of Education, Science and Training recognises 
the special needs of gifted students, their diversity and the need for specialized educational interventions 
(AGQTP, 2005, Module 1 p. 4; Module 2 p. 24, 30)  
 

AAEGT estimates that there are over 300 000 gifted students in Australian schools, based on the fact that 
in 2005 there were 3,348,139 full-time school students in Australian schools (ABS, 2005). DEST 
(AGQTP, 2005) has accepted Françoys Gagné’s (1999) model for defining gifted students which suggests 
that 10 per cent of the population is gifted (AGQTP, 2005, Module 1, page 5). Therefore in December 
2005 we can assume that 334,814 students attending school in Australia at that time were gifted. 

2006 AAEGT Directors 
President      Ms Judith Hewton 
Vice President/NSW Director    Ms Catherine Wormald 
Secretary/Tas Director     Ms Jane Beattie 
Treasurer/WA Director     Ms Derrin Cramer 
Qld Director      Assoc. Professor James Watters 
SA Director      Ms Wendy Stewart 
Vic Director      Ms Pamela Lyons 
NT Director      Ms Nancy Devlin 
Editor       Assoc. Professor Wilma Vialle 
ProAPT WA      Representative Ms Lesley Sutherland 
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Educational Needs of Students who are Gifted 

The AAEGT has adopted the position that gifted students and children do not conform to any typical 
manifestation of giftedness. Giftedness can be demonstrated in a range of academic and physical 
performance areas. Theorists have identified prototypical characteristics of the gifted which include 
quality of thinking, rarity of thought, memory capacity and information processing capabilities. Given 
their exceptional characteristics these students require specialist educational experiences. The 
fundamental requirement for gifted students is that the learning experiences they have are commensurate 
with their abilities. 
 

There are many evidence-based practices that are adopted for gifted students depending on particular 
circumstances. These include acceleration, ability grouping, early entry to school/high school/university, 
special schools or curriculum compacting. Some of these practices are structural whereas others are 
pedagogical. Implementation requires highly knowledgeable and committed teachers who understand the 
diversity and complexity of gifted students. Failure to provide appropriate provision has devastating 
effects on gifted students. Many of these issues were highlighted in the Senate Report ‘The Education of 
Gifted and Talented Children’ (Collins, 2001). 
 

Boredom, disengagement and more serious psychological problems were identified as serious 
implications of poor teaching. Indeed, underachievement and low self-esteem is recognised as a major 
concern where students do not receive the appropriate educational experiences in schools (Gross, 2004). 
A common myth is that gifted students can survive in schools and develop their abilities without any extra 
support - the reality is that they need specialist support. Gifted students are special needs students and 
policies and practices that address the education of all special needs students must be inclusive of 

the gifted. 
 

Most States in Australia have well documented procedures for identifying and catering for the needs of 
gifted students, however evidence compiled in the Senate report of 2001 suggests that these strategies are 
not being implemented. Among the reasons given for this is the lack of knowledge of specialist 
educational principles underpinning gifted education. According to the findings of the 2001 Senate Report 
‘The Education of Gifted and Talented Children’ untrained teachers are more likely to see giftedness in 
well-behaved children of the dominant culture, and tend to miss underachievers, divergent thinkers, 
visual-spatial learners, and children who mask their ability. 
 

The previous 1988 Senate report also recommended that: 
Recommendation 2: The Committee recommends to teacher training institutions that pre-service training 
courses include sufficient information about gifted children to make student teachers aware of the needs 
of those children and the special identification techniques and teaching strategies which the student 
teachers will have to use with the gifted on graduation. 
(http://www.aph.gov.au/senate/committee/eet_ctte/completed_inquiries/1999-

02/gifted/report/e05.doc) 
 

Key recommendations arising from the 2001 Senate review which are relevant to this inquiry include: 
Recommendation 4: Training for teachers to identify giftedness should pay particular attention to the 
need to identify gifted children who have disadvantages such as low socio-economic status, rural 
isolation, physical disability or Indigenous background. 
 

Recommendation 14 (paragraph 4.67): The Commonwealth should propose to MCEETYA that State 
and Territory education authorities should require, as a condition of employment, that newly graduated 
teachers have at least a semester unit on the special needs of gifted children in their degrees. This should 
include training in identification of gifted children and the pedagogy of teaching them. 

Addressing the Terms of Reference of this inquiry 

Item 7 Examine the preparation of primary and secondary teaching graduates to: 

(vi) deal with children with special needs and/or disabilities; 
Gifted students require learning environments where teachers can challenge them to become autonomous, 
creative and innovative thinkers. The knowledgeable teacher understands the necessary strategies to 
achieve these goals. These strategies are qualitatively different from those needed for students who 
struggle with learning. Even if we assume a conservative estimate of 5% of students as gifted, then most 
classes will probably have at least one student who needs specialist interventions. However, teachers also 
need to have the skills to cater for the needs of those who struggle with learning or have other special 
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needs. Developing the necessary skills to cope with students of all ability is a major challenge for teacher 
educators. 
We know from substantial studies conducted over a decade ago in the US that gifted students are not 
adequately catered for in the classroom. These studies reveal a general lack of awareness of the 
appropriate curriculum, resources, pedagogical and assessment strategies necessary to engage and 
maximise the potential of the gifted student (Archambault et al., 1993; Cox, Daniel, & Boston, 1985; 
Westberg, Archambault, Dobyns, & Salvin, 1993). Key international scholars continue to present clear 
evidence that appropriate strategies are not being implemented (Colangelo, Assouline & Gross, 2004). In 
particular they emphasise the need for quality teaching for the gifted students (e.g. Van Tassel-Baska, 
2005). 
 

Curricula for gifted students should include an individualised educational plan (IEP) that incorporates 
appropriate forms of acceleration, compacting, grouping and enrichment. Although many of these 
strategies are strongly contested by administrators and many teachers they are supported by research 
(Rogers, 2002). Gifted students are those able to proceed through the regular curriculum at a much faster 
pace than most. Acceleration strategies include: curriculum acceleration within a year level; curriculum 
compression or compaction; subject acceleration and grade or year skipping and early entry to school. 
The success of these strategies is dependent on the expertise in gifted education of the teacher and 
administrators implementing the strategies. Research has shown that for gifted students acceleration has 
long-term beneficial effects, both academically and socially. The most effective strategies recommended 
for gifted students are different from those strategies adopted for students with learning difficulties. 
 

For teachers to identify and cater for these students access to gifted education pre-service training 

and continued professional learning from sources such as tertiary institutions, education systems 

and state and territory gifted associations is essential. Although most pre-service teacher education 
courses address issues around the learning of strategies to teach students with learning disabilities, 
currently the majority of teacher training institutions in Australia have no mandatory training in 

gifted education. (Appendix 3) Parents and the community would expect that pre-service teacher 
education courses would produce graduates who are beginning practitioners sensitised to the full range of 
issues and purposes of schooling. 
 

AAEGT acknowledge that there are many issues that beginning teachers need to grapple including issues 
of behaviour management, self-efficacy in coping with their responsibilities to plan effective learning 
experiences and the need to develop a professional identity as teachers. 
 

We acknowledge that all pre-service teacher education programs provide opportunities for students to 
consider issues of equity and inclusivity as important issues in their development of teaching expertise. 
Research shows that most pre-service teachers are ambivalent to the needs of gifted and reject special 
provisions for gifted students based on their personal ideologies (Education of Gifted and Talented 
Children Senate inquiry, 2001; Curtis, 2005). These beliefs do not provide a strong base to achieve 
national policy intentions relating to providing optimal learning experiences for the gifted. These 
assertions are supported by Australian based research into the role Universities play in educating pre-
service teachers in gifted education (Taylor, T., & Milton, M. 2006) (Copy included Appendix 3) 
 

We also acknowledge that institutions responsible for pre-service teacher education have limited expertise 
or experience with issues surrounding the education and development of gifted students. The 2001 senate 
report highlighted this deficiency and we recognise that steps have been made to provide funds to 
universities to up skill their staff in this area. 
 

We appreciate the importance of catering for the needs of children who have learning difficulties and 
require specialist interventions. These students are highly visible and considerable advances have been 
made in provision of support. Evidence from TIMSS studies exists showing that numeracy and literacy 
levels of students with special needs have improved over the past decade. Courses in special education are 
commonplace and provide the appropriate background for beginning teachers to meet the needs of those 
with learning difficulties. But these courses do not usually focus on students who are gifted. Thus, new 
teachers have usually had little or no preparation for teaching the gifted students they will all encounter 
(Clinkenbeard, & Kolloff, 2001). 
 

However, although many undergraduate pre-service teachers are exposed to "special needs" educational 
experiences the extent to which these experiences extend to gifted students is problematic. In the language 
and discourse of most institutions "exceptionality" and "special needs" is focused on students who 
struggle with learning. 
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Gifted students must be considered as special needs students in so far as they need specialist teacher 

interventions, they need curriculum strategies and educational environments that foster their 

special abilities. Current Australian government policy acknowledges these needs especially in the level 
of support provided through professional development programs under the AGQTP program. 

Conclusion & Comments 

Across both Commonwealth and State Parliaments there is broad non-partisan support for developing the 
nation's intellectual capabilities. Society needs creative and innovative thinkers, scientists, engineers and 
leaders. These individuals are currently languishing in schools across Australia because they are unable to 
get the level of support they need from their teachers. 
 

The responsibility for challenging students with exceptional abilities must be shared by the many sectors 
of society and levels of government. However, ultimately society looks to schools and individual teachers 
to support students to achieve their potential by striving for the levels of excellence they are capable. In 
order to reach this goal teachers need highly specialised skills - the foundations of which must be 

laid in pre-service teacher education programs. 
 

We must reiterate the obvious; that it will be the exceptional, creative and innovative child who will 
become the innovative and creative worker of tomorrow. It will be today's gifted student who will provide 
the solutions to tomorrow's problems. 
 

Although each state has adopted various strategies to recognise these students and their contribution to the 
economy and our cultural identity in particular ways, the level of professional support in training teachers 
is problematic. A central issue is that Universities by and large are not providing sufficient emphasis on 
the preparation of pre-service teachers. 
 

We make the following recommendations for consideration by this inquiry. 

Recommendation 1: Responsibilities of Deans of Education: We urge that the Commonwealth 
Government to reconsider the recommendations of both the 1988 and 2001 Senate Reviews on gifted 
education which advocated for a strengthening of pre-service teacher education programs to ensure that 
all beginning teachers had experienced specific and identifiable training in the education of gifted 
students. (The recommendations of the 2001 review are to be found in Appendix 2 of this submission). 
 

In its response to the Senate Report of 2001, the Government agreed with the recommendation that 
teacher education programs should equip teachers to identify gifted students whose abilities might be 
masked by a range of circumstances. Proposed action was centred on an approach by DEST to the 
Australian Vice Chancellors’ Committee and Deans of Education to highlight the need for teacher 
training programs to address issues associated with not only identifying giftedness but also managing it 
effectively in the classroom setting. It would appear that a very limited response has come from the 
Higher Education Sector or Deans of Education. 
 

Recommendation 2: Focus of gifted education preservice training: The provision of support 
for gifted education throughout Australia is often focussed at the upper level of schooling where select 
schools exist, special academies are being established and structural programs are in place to support 
gifted students. However, it is crucial that gifted students are identified early in their schooling and 
appropriate strategies implemented to accommodate their special needs. Thus we recommend that 
particular attention be given to implementing courses in preservice teacher education programs for early 
childhood and primary. 
 

Recommendation 3: Resourcing: We recommend that the Commonwealth Government provide 
funding to develop resources for pre-service teacher education programs (complementary to the existing 
AGQTP resources (AGQTP, 2005) but supplemented with multimedia support illustrating acceptable 
educational practices. 
 

Recommendation 4: Exemplary practice: The development of effective teacher education 
programs is predicated on the identification of exemplary practice in the Australian Context. Many of the 
resources currently available for gifted education are drawn from the USA. We recommend the provision 
of funding to undertake research on exemplary practices and how models of practice across Australia can 
be incorporated into pre-service teacher education programs. 
 

Recommendation 5: Networking: We also recommend that the Commonwealth Government 
support the development of networks of practitioners and pre-service teacher educators to share and 
collaborate on the development of exemplary curricula for pre-service teacher education. This might take 
the form of a national forum. 
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NOTES FROM AAEGT DELEGATION TO THE FEDERAL GOVERNMENT, CANBERRA 
OVERVIEW AND SUMMARY 

 

On 21 June 2006 an AAEGT delegation travelled to meet with members of the Federal Government in 
Canberra. The trip was kindly arranged by Dr John Tierney. Attending were Dr Tierney, AAEGT Vice 
President & NSW Director Catherine Wormald and AAEGT Secretary & Tasmanian Director Jane 
Beattie. 
 

Five meetings were attended in total. 

At each meeting members of the AAEGT delegation raised a number of issues including: 

• A reminder that current federal G&T funding ends 31 December 2006). 

• Highlighting the need for ongoing targeted funding in the January to July 2007 part of the current 
budget in order to maintain profile of gifted education in Australia, and avoid it losing priority; 

• Discussion on the fact that funding should include pre and post service teacher training, as well as 
consideration of a National Research /Development Centre; 

• A reminder of the number of gifted children throughout Australia potentially affected by current federal 
policy/funding and its completion. 

• Reference was also made to the findings and 20 recommendations of the 2001 Report ‘The Education of 
Gifted Children’, and the lack of action by MCEETYA on the 17 recommendations directed to this body. 

• A reminder that this Report received unanimous support from all political parties, and that 4 years on, 
none of the 20 recommendations have been fully implemented. 
 

Resources provided by AAEGT delegation to attendees at each meeting included: 

• Copy of the Australasian Journal of Gifted Education and NSWAGTC ‘Gifted’ Journal 

• Bookmark listing all affiliated Associations and their contact details, AAEGT business cards & articles, 

• Copy of the draft AAEGT 3 year plan & position paper 

• Where appropriate, a copy of ‘Gifted Puzzle’ DVD 
 

MEETING 1 – Department of Education, Science and Training (DEST) 

ATTENDED BY: 
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NOEL SIMPSON, Head of the Quality Schooling Branch 

GIANCARLO SAVARIS, Director of the Gifted Program at DEST 

REBA JACOBS, Assistant Director 

ERROL BANNISTER, Assistant Director, Special Education Section, School Outcomes Group, DEST 
 

MEETING NOTES 
• Noel Simpson commenced the meeting with reference to the email sent by AAEGT to Minister Julie 
Bishop’s Schools Advisor Ryan Haddrick by AAEGT on 27 April 2006. 

• The delegation commented on the current commitment of the Australian Government to improving the 
education of gifted children through the funding of professional learning packages, University grants and 
remote and regional parent workshops. Noel confirmed that Federal G&T directed funding runs out in 
December 2006. 

• Noel, Reba and Giancarlo appear happy with current progress, including frequent references to AGQTP 
resources developed (CD and downloadable AGQTP modules). They advised that 20,000 have been 
printed and distributed, and are responding to a request for a further 7,000. 

• Noel reported that the materials have been ‘very well received’, and that the parent workshops have met 
a positive reception – with a spin-off of teacher awareness and attendance. 

• Noel suggested that the materials should ‘sit out there’ a bit longer. Frequent references were made to 
the need for some time to pass – now that materials are ‘out there.’ The suggestion was that time should 
be allowed to pass while the material continues to be disseminated. 

• Currently Gifted Education is one of the priorities for AGQTP funding, but it is up to the individual 
state jurisdictions to decide funding allocation. Each state is required to notify DEST of how the funding 
is allocated. 

• Noel advised that 16 Australian Universities took up offer for funding to support further training in 
Gifted Education, and that this ends in 2007 

• Reports from the GERRIC run programs are expected by the end of the year, and will be available to the 
Gifted Advisory Committee (and therefore to AAEGT via their representative) 
 

Specific issues raised by AAEGT delegation included: 

• Parents and teachers have difficulty finding downloadable AGQTP modules on DEST site (Reba agreed 
to look into this); 

• Early childhood is a priority for the Minister – Noel responded favourably to the suggestion that further 
funding could include consideration of early identification of gifted students. 
 

MEETING 2 
ATTENDED BY: 
LUKE HARTSUYKER MP,(NP) Member for Cowper (NSW) Chair, House of Representatives Standing 
Committee on Education (Government) 
ROD SAWFORD MP (ALP), Member for Port Adelaide (SA), Co-Chair, House of Representatives 

Standing Committee on Education (Opposition) 
 

MEETING NOTES 
• Both asked for clarification of issues, and were given a brief overview of AAEGT, including 
membership, activities, AAEGT Conference and concerns re end of current Federal Funding. 

• Both asked for clarification of issues facing gifted children including definition of ‘gifted and talented’. 

• Luke Hartsuker showed interest and some understanding. 

• It was suggested that they might both support the issue of gifted education in parliament and in 
discussions with the Minister where appropriate. 
 

MEETING 3 
ATTENDED BY: 
MICHAEL FERGUSON MP, Member for Bass (Northern Tasmania), Secretary of the Government 

Members Committee for Education, Science and Training. 

SENATOR MITCH FIFIELD, Senator for Victoria, Chair of the Government Members Committee for 

Education, Science and Training. 

DAVID FAWCETT MP, Member for Wakefield (SA) 
 

MEETING NOTES 
• Catherine and Jane provided a detailed overview of AAEGT including membership, representation, 
conference and activities. 

• Mitch Fifield appeared supportive and enthusiastic 



Page 28 VAGTC Volume 16 Number 2 2006 

• Michael Ferguson is a former teacher (6 years experience) and is based in Launceston, Tasmania. He 
asked a lot of questions regarding gifted education and appeared interested and supportive. 

• Michael raised the issue of possible AAEGT submission to the inquiry into teacher education by the 
Standing Committee on Education and Vocational Training, and has since emailed information. 

• David Fawcett showed interest and insight also, and made reference to his children. 

• Jane and Catherine informed the group about the National Project and where it stands at this point. A 
discussion regarding the possible future directions of gifted education took place. 

• The current state of gifted education provisions in each state was also a point of discussion. 
 

MEETING 4 
ATTENDED BY: 
SENATOR LYN ALLISON, Leader of the Australian Democrats & member of the 2001 Senate Inquiry 

JOHN CARTER, Secretary, Inquiry into the Education of Gifted Children, Senate Standing Committee 

on Education & Employment. 
 

MEETING NOTES: 
• Both raised the issue of watching the brief on the 2001 ‘Education of Gifted Children’ Report and the 
lack of outcomes for 17 of the 20 Recommendations. John offered copies of the Senate Report on request. 

• John Carter asked what the States were doing – discussion included the fact that 17 of the Report 
recommendations related to MCEETYA and had been ‘blocked’ by the States and Territories. 

• Reference was made to the letter sent by (former Education Minister) Brendan Nelson, John Carter 
offered to send a copy of this to AAEGT (and has since done so). 

• Lyn has agreed to put in a question during Question Time at some point, focus being on the gifted 
funding running out. This would be put in a cooperative way i.e. with proper notice to Minister 
representing in the chamber (Amanda Vanstone). Timing of this is uncertain. 
 

MEETING 5 
ATTENDED BY: 
 

RYAN HADRICK , Schools Senior Advisor to the Minister for Education, Science and Training, Hon. 
Julie Bishop. (Minister Bishop sent her apologies as she was travelling overseas at this time). 
 

MEETING NOTES: 
• Ryan began the meeting by voicing a desire to better understand gifted education. He wanted to know 
about AAEGT Priorities – referred to email sent by AAEGT to him on 27 April 2006. 

• Ryan gave strong advice re what kind of language should be used in relation to G&T lobbying, advising 
to pitching it to the general population and aim for funding programs which potentially support as many 
Australians as possible. 

• Discussion included his suggesting the Minister may be interested in taking a 2 pronged approach – 
addressing all children with additional educational needs, aiming to assist all children to achieve their 
potential, with particular attention to ‘Atypical children’ e.g. gifted, learning disabled. 

• Ryan agreed to work with AAEGT in developing media releases and to share information about 
forthcoming relevant speeches by Julie Bishop, including those relating to funding and AAEGT WA 
conference. 

• The issue of National Interest was raised, and Ryan responded to this i.e. – these children have the 
potential to really advance the Nation in this highly competitive world and may advise this direction. 

• Early childhood is a priority for the Minister – drive this particular angle of the G&T issue while this 
Minister is in office, e.g. identification of children’s needs at the education entry point 

• Those present discussed the merit of identifying these children early – and developing methods and 
programs for teachers to support them – Treasury have apparently taken note of the fact that the 
government might reduce long term ‘social costs’ if their needs are met early. 

• PD days may be a suitable approach, for the minister through AGQTP. 

• Ryan asked John Tierney to contact Sir John Carrick re ongoing funding for current Federal funding 
(finishes in December) – to continue to June 2007 to allow AAEGT time to develop their lobbying for the 
2007 budget allocations. 
 

SUMMARY AND SUGGESTED ACTIONS 
• Ryan Haddrick appears to be working cooperatively with AAEGT, as a result of our lobbying activities. 

• It now appears that AAEGT/JT efforts have resulted in G&T funding moving back onto Federal agenda 
for the 2007 budget and possibly beyond this to the future. 
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• It has been suggested that AAEGT continue to foster relations with relevant DEST staff, in order to 
provide information and support for DEST decisions re funding allocation.  
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Media Centre 
Media Release 

 

Progressing the Education of Gifted and Talented Students  

27 September 2006 27 September 2006 27 September 2006 27 September 2006  

Today the Minister for Education, Science and Training, the Hon Julie Bishop MP 
announced two new key initiatives at the opening of the11th Biennial Conference of 
the Australian Association for the Education of the Gifted and Talented. 
 

“The common belief that the gifted students do not need special help because they 

will succeed anyway, is contradicted by many studies of underachievement and a lack 
of motivation among gifted children,” Minister Bishop said.  
 

“When the special needs of gifted children are not met, this can result in 
underachievement, boredom, frustration and psychological distress. Gifted children 
from lower socio-economic circumstances may suffer and not fulfil their potential 

because they may not be identified as gifted. 
 

“In response to these concerns I am announcing today that the Australian Government 

has allocated $200,000 to commence in 2007, for the provision of further professional 
development in Gifted Education for teachers.  
 

“In addition, I am investigating the establishment of a National Centre of Excellence in 
Gifted Education, which would concentrate resources, coordinate and assist with 

further initiatives, promote a consistent definition and approach to gifted education, 
and undertake more Australian-based research.  
 

Currently the Australian Government has invested $3.2 million for key activities running 
nationally to improve the education of gifted students.  

This funding includes: 

• $2.3 million for the development and national delivery of professional learning 
materials;  

• grants of $10,000 each to assist teacher education faculties in universities to 

acquire expertise in gifted education; and  
• $550,000 for over 50 workshops for parents of gifted children in regional areas.  

“I am delighted to open today’s conference as this is an important opportunity to 

create greater awareness of gifted education, we need to ensure teachers can 
recognise and are able to support gifted students so they have the opportunity to 
achieve their potential,” Minister Bishop said.  

For further information, call 1300 363 079. 

"A copy of this media release is available at 
http://www.dest.gov.au/ministers/bishop/media.asp"
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TalentEd Best Practice or Research Awards 
To encourage the communication of Australian research and best practice on gifted/talented 
children and their education, TalentEd is sponsoring awards for the best articles or reports 
describing original research or best practice in the field. The awards will be made to meritorious 
contributions that the editorial board evaluate as, describing best practice or research that makes 
a substantial contribution to gifted and talented education in Australia.  

The award winning articles or reports will be published in TalentEd. 
To be eligible for the award the research or best practice must be: 
  »completed or implemented during 2006, but may have commenced in an earlier year; 
  » original Australian research on an aspect of gifted/talented children or their education, or 
  » a response to the needs of Australian gifted/talented children; 
  » reported in a summary of no more than 4000 words; 
  » suitable for publication as a feature article in TalentEd. 
 

Best Practice: 
The report may be the work of a single educator or may be a small group project. Photographs 
and work samples may be included in the report. The practice reported need not necessarily be  
Research: 
The research may be associated with a tertiary degree or may be an independent project. It may 
be the work of a single researcher or may be a small group project. Entries may be submitted at  
 

The postal address for hard copy submissions is: 
The Editors, TalentEd 
School of Education 
University of New England 
Armidale NSW 2351 
Email digital files to pmerrots@une.edu.au 
 

Report or article files may be in MS Word or rich text format. If sending multiple files, e.g., with graphics 
please zip (compress) to one file. Please virus check all files before sending. 
 
 

Research Project 
Parenting Gifted and Talented Children 

Gifted and talented children have specific educational, social and developmental needs that are 
often not well recognised. If a child’s ability is not identified and supported, the child may become 
withdrawn, depressed or exhibit behavioural problems, leading to a loss of potential for both the 
individual and society as a whole. While there is evidence that gifted children and their parents 
experience unique challenges, there is a lack of research about the nature and extent of 
difficulties experienced, and evidence-based parenting strategies to help parents in parenting 
their gifted child are in short supply. 
 

A research project currently underway at the Parenting and Family Support Centre at the 
University of Queensland is examining the needs of parents of gifted and talented children, 
surveying the experiences and challenges faced by these parents. We are seeking parents of 3 
to 10-year-old, gifted and talented children to contribute their experiences about the rewards and 
challenges of parenting their child.  
 

More information about the project is available from:  
Alina Morawska - Parenting and Family Support Centre 
School of Psychology 
University of Queensland 
St Lucia QLD 4072 
 

Phone: +61 7 3365 7304 
Fax: +61 7 3365 6724 
Email: alina@psy.uq.edu.au 
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Looking for a real 
challenge in Year 12? 

  2007 

 

University of Melbourne Extension Program 
University of Melbourne Extension Program > 

The University of Melbourne Extension 
Program provides high achieving Year 12 
students an opportunity for academic 
extension by studying a first year university 
subject sequence while still at school.  
 
For fourteen years, the University of 
Melbourne Extension Program has provided 
an additional challenge for high achieving Year 
12 students, with more than 80% of these 
students subsequently enrolling in a University 
of Melbourne undergraduate course. 
 
Benefits of the Extension Program: 

• Academic Challenge 
• Enjoy a university experience 
• Meet like-minded students 
• Gain an increment that can contribute 

to your ENTER 
• Receive credit in future study 
• Access University of Melbourne 

facilities 
• Pay no HECS or university fees 
• Be eligible for a University of 

Melbourne Extension Program Prize 
 
Location  
Depending on the subject area, classes are 
held either on campus at the Parkville campus, 
off campus at a School Centre, or a 
combination of both. 

Subjects offered in 2007: 
• Accounting 
• Art History 
• Biology 
• Earth Sciences 
• English Literature 
• French 
• German 
• Greek 
• Hebrew 
• History 
• History and Philosophy of Science 
• Indonesian 
• Latin 
• Linguistics 
• Mathematics 
• Music 
• Philosophy 
• Physics 
• Psychology 
• Russian 

 
Staff 
On campus classes are taught by University 
lecturers and tutors, and classes at School 
Centres are delivered by specially trained 
secondary school teachers. 
 

 

  
For more information and registration: 
www.services.unimelb.edu.au/umep.  

 
CRICOS Provider: Code 00116K 
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Student Work 

Meera Chandrananth Year 9 Presbyterian Ladies College 

Meiji era 1868 – 1912  
My sword is my life. I’ve carried her by my 
side always, since the day I got her, and she 
has served me faithfully ever since. She is 
both my burden and my joy. I cannot explain 
what I feel when I wield her, nor can I 
explain what I feel when I gaze at the sun 
setting over the horizon. I clearly remember 
the day I received my sword – the same 
sword that has stopped many beating hearts. 
That memory fills my mind every time I see 
the flash of steel as the sun hits my demonic 
blade. Why, you may ask, do I then describe 
my sword as demonic if I love it so? Well, 
you will soon find out. This same sword 
belonged to an evil man whose name was 
spoken in a whisper; whose maliciousness 
was infamous; whose very presence put fear 
and a deep sense of foreboding into any 
man’s heart. 

*   *   * 
He lay there dying. His own and many 
other’s blood forever staining the 
battlefield’s lush grass. His traditional 
samurai armour seemed naturally a crimson 
red colour. Even in death he looked 
magnificent: strong, fierce and oh so 
malevolent. I knew he was wicked from the 
moment I set my eyes upon his muscular 
frame, but even so, I approached him. He 
shifted his eyes and saw me. I was only 
seven years old. 
“Come here boy!” He choked out the words, 
while blood spattered from his lips. I 
carefully picked my way through the sea of 
corpses. He stared at me hard and I met his 
gaze boldly, not once shying away from 
those fearsome eyes.  
“Hmmm… you are a strong boy and will one 
day make a great warrior.” His voice was 
deep and raspy. His chest heaved with 
visible effort.  
“Your heart is full of honour… I can see it.” 
Suddenly, for just a second, an odd 
expression spread over his eyes. What was 
that look? Sadness? Regret? But that quickly 
passed.  
“I am a samurai and so I will die an 
honourable samurai death.” He put his hand 
on the hilt of a short black wakizashi and 

lifted it high. With his other hand, he then 
picked up a longer sword, his katana: a 
samurai’s most treasured item, and placed it 
into the palm of my hand. It was lightweight 
but I could feel the strength running through 
its black veins. The sun did indeed reflect 
light against it making it look majestic.  
“Help me up boy!” I crouched down and 
aided him into a sitting position. “You keep 
that sword, use it wisely but beware… 
sometimes she has… a mind of her own.” 
My heart beat rapidly and my eyes widened. 
I had never held such wealth and beauty, let 
alone owned it. He made a sound that I 
supposed was a laugh.  
“Do not worry, she’s only a little frightening 
and besides, I have no one else to give her 
to.” He lurched forward suddenly in pain. 
 “Quickly! I must die soon! Drop that and 
take this!” He kicked the wakizashi towards 
me. I let go of the katana and picked up the 
short sword. “Now, when I tell you, stab that 
sword through my stomach… but first I want 
to tell you something. Listen carefully.” I 
leaned down, close to his face. “No matter 
what happens in your life, follow your heart 
and stay true to your honour. Now… DO 
IT!” I moved the sword forward, clasped it 
tightly in my hand and performed the 
gruesome act, pushing the sword through his 
stomach, all the way to the guard (this is 
called seppuku: stomach cutting, ritual 
suicide which is part of bushido). He 
slumped forward onto me and I almost fell 
backward with his weight. And then, ever so 
softly, he whispered something in my ear, 
something like: “Thank you… son.” A dying 
man’s last words. I believed from that day 
forward, my life had truly begun.  
The sun rose upon a scene of tranquillity, the 
edges of the large house softened by the pale 
light. I had been walking for days. My bare 
feet dragged tiredly through the dirt. I saw 
the house and felt a joy I had not felt in a 
long time. I stumbled up to the entrance and 
suddenly the frail door slid open.  
“Food, water, shelter… please!” With that I 
collapsed and knew no more. A while later I 
sat up and saw the old man standing by the 
window, his face bathed in the dawn sunlight 
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making him look generations younger. The 
soft pinks and yellows of sunrise played 
across the room’s walls. He turned around 
and saw me staring at him.  
“Eat.” With that one word I heard years of 
knowledge in his voice. He motioned to the 
side and I saw food. I ate greedily and 
washed it down with sake (rice wine).  
“What is your name, boy?” I looked up at 
him, puzzled. 
“Name? I do not have a name. I never met 
my parents.” 
“Ah… well.” He eyed my swords. “I see you 
have a katana and wakizashi. Where did you 
get them?”  
“A dying samurai gave them to me.” I 
replied.  
“Really? May I see them?” I handed them 
over to his outstretched hands. He gazed at 
them a long time and ran his fingers along 
their lengths. A look of shock and horror 
came over his face. 
“What is it?” I asked, worried.  
“When? When did he die?” His voice was 
trembling.  
“Not three weeks ago. Why?” I was a little 
afraid now.  
“Oh, no reason, just… remembering.” There 
was a vast silence and I could hear the 
crickets chirping outside.  
“How old are you?” he inquired suddenly.  
“Seven” I replied matter-of-factly.  
“Hmmm… and what is a seven-year old 
doing wandering around all alone?” 
“Travelling, for I have no place to stay and 
have no real purpose in life.” I could see he 
was surprised by my intellect, everyone had 
always said that I was a thinker.  
“Very well, my mind is set. Do you know 
what a samurai is?” 
“Not really, but I know that they are very 
honourable and people in my former village 
told me my father was one.” He walked 
towards me slowly. He was very tall. 
“I have given you what you wanted, now 
you must give me what I want. I have given 
you food, I have given you water and I will 
give you shelter for the next ten years in 
which time I will teach you to be a samurai.” 
I sat there slack-jawed in awe of it all.  
“B-but why?” I stammered.  
“I have my reasons, and from now on you 
will call me ‘sensei’ (teacher in Japanese). 

Now stand and bow. I am your master, 
respect me!” He shouted at me. I hastily 
stood up and made a feeble attempt at a bow.  
“I will name you ‘Yoshiro’, which means 
good son or free son. In time you will choose 
to be the good son or the free son.” I knitted 
my eyebrows together. 
“I don’t understand.”  
“Someday you will… someday,” he replied 
as if from a distance. “Your training begins 
tomorrow. Everyday we will start at dawn 
and end at dusk. I will expect you to be 
awake early, but be warned! I am a harsh and 
strict teacher. I see that you are a strong boy 
and I will make you work hard to develop 
that strength. Now rest, for you will need it.” 
I obediently left. Yoshiro. I tried the name on 
my tongue. I like it.  
The next day, as sensei said, my training 
began, the same training that would govern 
my life. We stood outside, the cold winter 
mist covering the picturesque landscape like 
a thin white veil. We watched the sun rise in 
companionable silence. I turned to him.  
“Sensei, may I ask you a question?” He 
nodded. “Why do you live in this big house 
all alone?” He smiled slightly and replied, 
“Because, Yoshiro, I like to live alone.” I 
screwed up my mouth in thought then asked, 
“But sensei, why did you then take me in?”  
“Because being alone for a long time is not 
good for anyone’s spirit.” When he said that 
he looked deep into my eyes. “Now Yoshiro, 
listen and learn well for in the coming years, 
you will need these skills.” I stood up 
straight, lifted my chin and opened my mind 
to his words. 
 “The word ‘samurai’ means ‘those who 
serve’. We serve the land, we serve the 
people and we serve our hearts. That’s what 
a samurai does: serve.” He paused. “Being a 
samurai is about honour. That is all. Nothing 
more, nothing less. One word is all: honour, 
bushido. Bushido means ‘the way of the 
warrior’. You will learn to be a warrior, 
Yoshiro, and abide by bushido.”  
And so it was that everyday thereafter I 
trained to be a samurai. I learnt wisdom, 
courage and not to be afraid of death for that 
would hold me back. I grew taller, I grew 
stronger and the ten years passed as swiftly 
as day turns into night. I continued to work 
hard until one day sensei said to me: 



Page 35 VAGTC Volume 16 Number 2 2006 

“I have taught you all I know, there is 
nothing left to learn. But before you embark 
on a journey that will lead you to far off 
lands, I need to tell you something.” 
He stared out the window and his eyes 
became unfocused. “When you first came to 
me you showed me your swords, those 
swords that once belonged to a great man. 
When I was young, I learned from the same 
master, we trained and fought together and 
were the best of friends. He had so much 
potential but then, something… changed in 
him. He became wicked and a doer of evil 
deeds. He was officially labelled a 
marauding outlaw but I knew deep down he 
was a good man. It was rumoured that he had 
a son, and Yoshiro,” he looked at me, “I 
believe you are that son.” My knees almost 
gave way beneath me, thoughts ran wildly 
through my head: Me, the son of ‘him’? My 

father? 
“I’m sure of it now. I’ve watched you for the 
last ten years and you’ve grown more and 
more like your father everyday.” I stared at 
him incredulously. 
Somehow through the confusion, I was able 
to murmur, “I need to think.” My sensei 
nodded and I rushed out of the room. I 
climbed onto the roof and sat, watching the 
sunset – my favourite time of day. It looked 
so beautiful and unreal, like a butterfly’s 
outstretched wings. For some reason, 
whenever I wanted to be at peace, I always 
sought high places for there, I believed, I 
was free to think and let my mind project. 
A samurai’s sword is said to be the soul of 
that samurai. So was I too evil if my sword 
was evil? Like my father. I knew she 
screamed for bloodshed every time I 
unsheathed her but I tried to ignore it. How 
long could I keep this up? She would soon 
consume me in her rage but I what could I 
do? I couldn’t part with her, she was my life. 
Without a sword I’m nothing, without her 
I’m nothing. If I discarded my sword, I 
would be bereft of my soul – the one thing 
that held me together.  
Now I understood what sensei meant by 
having to choose between being the good 
son or the free son. If  I was to be the good 
son I would follow in my father’s footsteps: 
evil yet fighting with honour. Or was I to be 
free and not be bound by my father’s 

shackled ways? I did not know the answer 
but I did know it would only reveal itself 
with time. I got down and went to my sensei. 
He turned to me and I was surprised to see 
his face streaked with tears.  
“I can see that you have not yet found peace 
within yourself, so go and find the answers 
you seek. I fear the samurai era is coming to 
an end, you may be one of the last, so good 
luck my friend and student.” With that he 
left me standing staring at his back as he 
disappeared behind a door. I gathered my 
things, took one last look at the place that 
had been my home for ten years and left to 
accomplish my destiny. 
I wandered for years, searching for those 
answers. I became a renowned swordsman 
who was famous throughout Japan, known 
for his honourable but distant personality. I 
shed much blood, at which my katana 
howled in joy, but I still don’t know what I 
feel when I take human life. Maybe it’s 
delight, maybe it’s sadness and maybe it’s in 
between. 
And then I realised that my searching had 
been in vain, for, as they say, the answer lies 
within you and indeed it did! The day my 
father died I saw something in him that I 
didn’t understand then, it had looked like 
sadness or regret and it was! He regretted not 
having done good deeds in his lifetime and 
he was sad that he had used his strength and 
determination to hurt others and in doing so, 
hurt himself. 
How could I have been so blind as to not 
have seen the truth! He had even told me to 
follow my heart and stay true to my honour. 
He didn’t want me to lead the life he had led, 
he wanted to me to be a kind and good-
hearted man. I had been a fool! I looked up 
at the sky and whispered, “Thank you 
father.” 
Now I know I have finally found the 
meaning in my life. I am the good son 
because I know my father wanted me to do 
this but more importantly, I am the free son, 
free to do as my heart commands. As my 
sensei once said, the samurai era is coming 
to an end and so I am left scouring the land 
that I serve, protecting those who need it, 
killing those who deserve it, my sword at my 
side where she belongs and above all, as a 
samurai. I am Yoshiro, the free son. 


